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ABSTRACT 

A comparative analysis of values education in the 
United States, Caermany, Japan, Great Britain, the Soviet Union>^ 
Sweden, and Canada analyzed eight assertions:; (1) No institution with 
educatio.n as its primary aim can be value neutral; <2) Countries 
differ in values which characterize ttfeir political cultures and in 
values which are taught in schodl; (3) None of the countries studied 
has had a uniformly high level of success in transmitting civic 
values; (4) The le^arning of values is strongly influenced by factors 
outside the school's xrontrol; (S) Educational policy has been 
somewhat effective in bringing about desired changes in values; .(6) 
The learning of vaiues in school is not limited to mandated programs 
of moral and civit: education; (7) Several nations have develo^^ed 
curricular goals to promote common core values; and (8) Television 
and other mass media have an important and often negative effect on 
young people*s values. It is recommended that coalition agenda be 
formed, providing a description of values that ought to bi» learned in 
school, together with the actions needed if these values are to be 
embodied in educational practice. (JD) 
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Abstract 



education are analyzed in lignc oi , . 

. . Vlon „ 'it. -primary .!» "h be value neutr.1. 
^10^: «o l„.tit»tlon with educt on ^1» » , 

countries aHe. l„^«.e v^^^^^^^^ , 

productive. stronelv influettced (somettoes in unexpected 

Assertion A: The lea^rning- of values is "r°ngly ^^^^^^^^^ educational . 

^ly^ny nafio^l Tu u'/e ^nd TuScultures. economic structures and . ^ ^ 

policy-makers,. such as national cuxt 

unique historical. events. . of nonschool and. nationally idiosyncratic 

^^.^^^^^I^^^'P-' - ----- • 

changes in values. , v„„l 1. not llBlted to mandated programs of 

i t. The le»r'ing of values In school Is . cooperation, rights 

iSSfr^ivlf tdicatlon' Students also <:r5o".uthorlty)- from the 

r elfi -slon. respect xor other 5^--;,:^?,:: ^^chlng. and aodal climate. 
»av6 that schools embody these values in o g .ssodated 
rltloh 7= A numb.er of nations have developed -"/^-l^^J^ri^s give more Importance 
. ^^-.o promote c-on c°„ « "e..^^^^^^^^^^^^ - [^^^tZ.^n,.r ^ 

to collective welfare in othersmor """''"moSIuv recog^l«d human 

.. ^S^, . .n l»austriali«d.o.^^^^^^^^^ 
^^^Z^^X S-entVersta^-g and usage of medl,.^^_^^ 

Xke Co-isslon is urged to |iv-««"^5rs d^c^Sa"! ^^rf 

rtH^'e^horierireL^^^^^^^^ 

j:pe^rirhr "tl .?riv?ng ^or conaensus with tolerance 



Introductloia . ' 

Vlrtu.Uy everyoB. .gr... th»t y.lu.. «e Imporfnt In ^uctlon.^ The .. 
u».lly "d. th.„, ho«v.r. U.vlng »ny Perplexing ,„..tlon... ■ " 
B^t v.l„.. .r. l«m.* in .chooH Bow .uch lnfln«.c. doe. th. .chool h.v. on . 
valn..» • 1. <.t po..:,ble ior the .chool to ». n.ntr.1 »lth «.p.ct to v,lue.7 
to. V.XU.S b..t fught «pUcltly or c.n one count on Illicit tr.n.^«lont 
I. It feaslbU .nd de.ir.ble to lnt«tlon.l change, (through netlonal 

policy or othervlse) ^n ^he value. tr.n.Mtted through .chooUng, Are problem 
l„;alu.. education he.t addr...ed hy parental teacher., achool boards, clergy, 
or acade,.lc phUo.opher. or p.ychologl.t.! Ho. c«. group. «l«h dl-parate 
value, best co-unlcat. cn theae l..ue., »one o, the.e ,ue.tlon. have ready 
„.«r.. . Obsta'cle. to .nswerlng the. Include not only l.cV of Information and • 
conceptual clarity, but al.o the fact that individual. Intereeted .In thl. . 
problem hold their o«n values and hence phraae their ,ue.tlon. In different 
way.. . in .hort. re..onabl. people differ In their .n.«r. to- ,ue.tlon. about 

■ value, education »hen faced vlth the .ame information. 

Thus. th. truth of any generalUati.. about valua. .e^ contln,»u.ly op^en 
to a.b.t.. Con.lder. .for «ample. what It «an. to ..y that there 1. . crisis 
■l„ value.. «hlle there 1. widespread agraement that there 1. .uch a crl.l.. 

■ x„„r.. a«« point, out thit there .r. no fewer than five contra.t.ng view. 

^, .1- ««. «f «DtivatinE individualB to act on the 
of It. For .one the problem i» one «f .otlvacing 

,au...they hold. Other, bewail the dacllne of aupport for, traditional value.. 
, third group blame, the crl^. on lr.or..c. ..ong IndlvlduU. of the ..y in 
• Which ,.1U.. .hape not only their behavior but that of other.. A fourth group 
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attribute* the crisis to r<»pid tocial *t.d technological change^ vhich has made 
oxlatlng alcilla in analyzing values difficult to apply. Finally, •ome see the 
proHem as one of remaining committed to one's own values while at the same 
time Tccognizing the pluralism of values in society. 

According to Butts (1980), this crisis has been caused by an erosion of 
the civic values necessary to sustain a balance between cohesion and pluralism 
in society. Valuels" which once supported the political community have become 
corrupted, he argues. Fox example, freedom has become anarchy: "No one can 
tell «e,what to do." Respect for privacy has become privatism: "No one can 
ask me to justify my-behavior." 

Empirical Research also shows cause for concern. Sigel (1979) found that 
American high school seniors associated democracy almost exclusively with . 
individual freedom and that for many it was little mora than a slogan. Few 
stju^ents understood what it meant to apply democratic principles to solve 
political conflicts. Levine (1980), using Carnegie survey data from the 1970' s, 
characterized this generation of college students as clearly more concerned for 
the individual than for the community. Hedonism and duty to self were the 
values'" shaping their behavior. ' , 

; Opinions differ on the role that schooling has played in this crisis of 
•values. Courses such as civic edupatiop and curricular objectives with strong 
values arid moral components have long been an explicit part of school programs. 
Recently, there has been resurgent criticism of values education for being 
poorly practiced and widely neglected (Ravitch, 1980. to name only one). 
Colleges and universities have been condemned for their narrow concern with 
academic values Copen-mindedness . respect for the past~*ee Maguire, 1982), 
«id for being willing only to help students "grasp" or "scrutinize" values 
while shying away from ''f catering", ."shaping", or even "Wdeling" values 
(Ungerak, 1979). 



^'A^r..aj,« to I'.Huc.tl.o in the Cited St.te . 

^ Bl.torlc.Uy, It 1. pciW to dUtingufh b.t«.n t«o .ppro.ch.... to • 
,.lu.. .ductlon: (1) tn. ...rch fof. co«n.cor. of vUue. to b. Inculcted 
^ (« the .tt«^t to l.n«5ce v.lue. indlt.ctl,. with »ph..i. "iticl 
.n.l,;i. »d with .vold.n« of -ethod. which -Ight .ppe.r to indoctrinate. 

r, ,„■ '-- aPP""* »" ch.r.cteri»d 

^.ricn eduction for »uch of it. hietory. According to Eleon. the texthooU. 

of the nineteenth century, 

i^ad'e no pretense of neutrality.-^ They 
^animous stand on love of dibits- S ihSf I 

lo parents the^necessity '•'^jH/rJain" oftrogrtss; ^ 
. reTeif'e-irof^Se init;^^^:: . (ElLn cited in 

Yulish, 1980) 

Xn the earl, 1900-. character education wa. in vogue (Yulish. 1,80). A 1911 
report of the National Education Asaociation gives a. .en.e of the value, the 
.chool «a. «cpected to impart: obedience, honor. tru.tful,e... cleanline... 
ho.e.t,. .e-lf-control. Justice, and patrioti... According to thia .report, true 
individual freedom could be realized only after .ociety'. valoe. had been 
internalized. 

»>re recently Edel^n (1975) ««^ned the educational ^datea of the 
fifty .tate. and found al^.t universal inclu.ion of loyalty and patrioti... 
He pointed to^ny .nti-Co-uni.t and pro-free enterpri.. the,... concluded 

V f£ .f-ni receive "an extended exposure to a civil 
that students in public schools std^l receive, a 
^ u • but -have M limiting effect on the possibilities 

religion . . . which cannot help but have * 

' / ou^ In contrast, others have argued thnt 
for change in the belief system" (p. 9B). In 

a. 4„ «■ » iQfiO's were used to tmdermlne 
the federal cutriculua development grant, in t. . I960 ver 

traditional values «.d promotl "secular humani;^' (.ee NelUn. 1977). 

TWO recen. attempt, to xeinvigorate the teaching of a coi»non core of 

values may be found i. Program, of .law-reUted. e*,cation «d in publictions 



A 



of th. A.eric«. Fedeftlon I-cKer.. Eductixg .tud«.t. .bout the l.w « . „ 
co^„ ..r. o, vUue. 1. . long r.v.r.d t.nd»c. In *..ric.n .ocl.l .tudle. „d 
hUtory cour.... About fifteen yeeri .go ..ver.1 org«>iz.tlon. co^ri.ed of 
t.th .duc.tor.'.na l..yer. be^en to develop progr.^ died Uw^el.ted eduction 
.iudents m .le»nt.ry «.d .econ^ery School.. Often co.pon.ored by .t.te or 

loci b., ..socutlon.. the.e effort. h.ve for .bout ten year, been coordinated 

Mtlonelly by the Amerlcn B«r A..ocl.tlon. 

; A .tudy group on l.w-rel.ted eduction In the U.S. Offlc of Eduction h.. 
defined the .ta. of l.w-rel.ted educiion 

1 'p^^roflhegleLr.! ' """on eneble. the. to 
be mire lnfon«ed .nd effective cltlwns (USOE, 1979-, . . 

«111). 

It is not.only intended ' th.t tadlvlduel. become more tao.ledge.ble .bout the 

b.t .1.0 that they develop .pproprl.\ respect for the lew. A vide variety 
•of method, including dl.cu.sloh.. c..e .tuai\.. role pleying .nd the .n.ly.i. of 
new. report, .re u.ed; .nd .n e,u.ny vide r.nge of topic, .re trcted. Han, , 

progr»s .tr pect. of the 1.. vhich .re cio.el, releted to citizenship 

Ce.g.. vhat it -een. for . soci^y to oper.te under the rU. of lev. the neture 

.he «.'s. constitution, how l.ws .re «de .nd th. role- of judicial revie.). 
<«h.r prog..-, focus on_t.chnicl ..pects of l.» (e.g.. .h.1 due process means, 
or on basic concepts .uch .s authority .nd responsibility. 

The Amerlcn Federation of Teacher., critical of «h.t it perceives to.be a 
elli^te of increasing reletlvLm in .chool., b.s recently begun . .eries to 
..r..tore'values In education"; thl. .erie. t*e. . core velue. .pproech. Four 
.upplem«.t. to the ATT pubUc.tion f,,,ri,l^J^ ^ 
..gg..tlng th. u.e of fom.le., .rt. llter.ture. .nd nevepaper .rtlde. .s 
.crtlng points for dl.cu..ion of four tr.dition.1 v.lue.= re,pon.ibilit,. 
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.B. «n>t H..vy. B.-. Brotner" «. r.=o-»a.. for dl.cu..ion .« the v.lu. 
j^,,,,^^^. .mioar.pM.. o, other .nd print r..ourc.. .r. .1.0 

. 1- rt. Mrlv 1900'. to u.e the .tudy of 
Ihi. .erie. echo.. .tt«ipt. in the Mrly ISUU 

llter.tur.. to pro«te cher.cter development (Pletlg. 1977) . 

»;.l thlnV1.r..1tho,.t indoctrln.tlon. Two concern. 

..„„t the mcnlctlon o'f co^n cor^ vine, .re often voiced. The fir.t i. 

• ...t .tudent. will he indoctrin.ted r.ther th«, encour.ged to «c^ne .nd 
•^eho;.e v.lue.. «h.t will h.ppen. it i. ...ed. if -ethod. n«d .„cce..fully to 

^i.p.rt ..reed-npon value. sr.dn.lly hecome the ^n. of indoctrination for 

ir more ,ne.tion.hle velne"., .o. thi. per.p.ctive. indoctrination i. hro.dl, 
„a pe,or.tively con.trned <.of.en withont clear definition). The t.ch. who^ 
«11. .t„dent.4ot to Cheat on .^.ination. .a, he ..en .. indoctrina in.. The ^ 

u «ftfet*likelv to be identified as 

• ..cond concern i. that the value, which are BO.t likely 

..o^n core" are tho.e which .nppori the political and econoMc atatn. ^ 
obedience to authority and helief in free enterpriae and the »r..t econo^ are 
.^.e. in point.^The.e concern, are not n«,. .ohn »«,ey. in .ettins 
,crth hi. idea, ahout »r.l education in, the early. 1900... wa. reacting again.t 
Lt he ,aw a. hlatant in/octrination in chara,ter,edu.ation and. in particular 

against re,uirient. tha-t .tudent. «.»orir.e creed, or alogan.. • , 
h'elieved that »ral aducation ought to atimuLt. .tudent. to 
• reflective thought on prohl... of per.onal and »ral aignif ic.*ce CHer.h 

„a.er. and Pieldi^g. 19S0). The inculction of virtuou. trait., -o „tter 

poaitive they -ight appear, could not be ju.tifi.d. 

lather than .tudying fixed -^J/Ur'^thrwr.'!" 
• «,ral .entiment.. .tudent. •""""-S" 1977, p. 175) 
^Ich «en are bound together. (Fietig, IK". P 
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^ M«.lf .t.t.d It thl. V.,, "Th. ,u..tion i. not «hat to do. but fco« to . 
d.cld. »h.t to do" (D».y. IBM. p: 56) . D.w^y .1.0 »coBnl«d tb. i.f lu«,ce 
.f \*.t 1. oft.n died the "hldd^ curricula." So «.tt.r ho. often children 
„. .sorted to .upport de»ocr.cy .nd Ju.tlce. If the org.nlx.tWo, the rchool 
i. .ihorlt.rl.n. »ewey .rgued. Oe »ral eduction o, .tudents «111 .uffer. 
Coop.r.tiv. group .ctivlty'.nd . .t.ong .ense of^co^unlty. both ln.lde „d 

.„t.lde ^he .chool. .r nti.1 to »or.l eduction, in hi. vl.«. 

Bevey h.. hed . nuBher o, heir.. Prominent in the recent p.st «e KohlhargU 
theory o, .or.l development (1976, .nd the movement for velues cl.rific.tion led 
„ B.ths.Har-n, .nd Si»on (197»».' Kohlherg". theory of »%r.l development v.s • 
initi.lly conceived .s . theoretiEJ^ poaition p.ychology »ltho„t regard for 
it. educational implictions. KohlhVg vaa reacting against learning theoriata 
^oae vie. of morality-mere habit and .nxiety in f..ce of tempt.tion-he 
thought too limited, in contreat. Kohlberg viced the individual faced vith - 
„„1 dile^s progr...ing through hiar.rchic.lly .nd ..,uenti.ll> organised 
£ii.,ea of judgem^t. Pro, thia per.pective, t^ individual .t . lo.ar ,taga 

■ judgea .n .ction I right or «ong-^i..d on expected puni.hmant or re.ard. At 
the higher "conv«.tiOnal" .t.ges. the Individual i.- T,.ponalve to .oci.l . 

■ .efinitiona of right .nd .rong; .t the highe.t .t.ge. individual. m..e .udgementa 
baaed on principles of Justice .hich might even be in contradiction .ith .ociet.l 

^ uir.y,»r- l«svel of ttor»l reasoning, one which 
and to be .tifflul.ted by exposure to a higher level ot »or* 

conflicts with the individual', current level. . , 

Kohlberg'. theory has been translated into program of -oral .ducation. 
Teacher, have been encouraged to .ue^ion .tudent. in order to .ti^ulate complex 

J ^f^^r*■m The aim 1. progre.. through the 
thinking about »oral choice, and conflict.. The aim x p » 

A »ethod i» a kind of Socratic dialogue 

stage, of .oral development, and the ideal »etnoa x. 



^ound... 1. r..p.ct for 3u.tlc.. Justice 1. thu, . cor. v.lu. fot KohlbetB, 
but .« t. b. .dar..«d indirectly. Thl. fPpro.ch to eduction he. 

i„cor,or.t.d not only concern for reflective thought but eUo hi. cell 

for .tuden, pr.ctice in ^.ylns eociel role.. Kohlherg'. progr.-» often t.ke 
puce- in vh.t i. celled . Ju., Co^nunity School «h.r. decision, ere «de by 
.tudent. through direct de»ocr.cy, .cco»penl.d by di.cu„lon of the everyday 
dileBM. in vhlch velue conflict, cen be found. 

Although ».ny heve found Kohlber,'. ideas en .d«ir.ble epiroech to Bor.1 
eduction ir, . de»ocr.cy. there have been criticises hoth of the underlying 
Cheory end of its eductional epplictions. In p.rticuler. Kohlberg's epproach 
hes been criticized for felling to distinguish right fro» «rong even in dearcut 
issues end for being too little conceroed »ith the reletion between eoral 
indgcent and .oral behavior. Peters (1978) ergues. for example, that «h.n a 
„llet 1. stolen, the victim is rightly »ore concerned vith the act itself and 
Vith the assailanfa lacK of adherance to conventional .orallty than vith .hether 
.he assailant is able to Justify his behavior in »re or* les. «tional fashion. 

Educators have also criticized the approach because of difficulties . 
experienced in training tcchers to conduct «r.l di.cu.slon. accprding to the 
,bioryi the frustration .o.e teacher, feel et being a. W to create .oral 
..blguity and conflict in the ^nd. of their .tudenc; the long period of ti»o . 
before change 1. observed in »st student., and the.i... of . clear relationship 
between discussion of problem and ihangc i" <»«•-• 
?ieldljng, 1980), 

tiftttatively about inculcating «ny 
In hi. e«rly work Kohlberg »poke very negatively a 

. ^ ^ A Jill aooroachea other than bia own as 

«bag of virtues" and criticized aUao.t all approacn 

Indoctrination. But »ore recently, he b^a recanted In part: 
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^ nov bear 

behavior. (Kohlbe*g. 1978. p. 8Z> 

«icto, ...o« tM. »c.«.aon. ...... 

.1 .ocUX .na toc.c«a-.«P- - 

, „ ,„.ervto£ puMlc .nd priv.« PTop.rty. not .t«im. 
promise! or conMictt, prMervmg puo-i* 

ttuth-«lXlt.g .1.4 coMlderitlon for otk«.. 

.v«. «ron..r rcctfon- «.ln« the t«=Mn. o* .P*clHc or virtu... 

even scronger j,«-<»v.w » . . , i.j^^.^.w first* 

* l« ««ed to help cliilaren, tirsis^ 

Cl»..oo« dialogue (often in the for. of g.-.) ^ 
. / «un value." .econd, to examine the.e valaeai and thlr., to 
to xeco8ni.e their own valuea, aeco are "good for the.." 

fco those valuer vhich they have decided are go^ 
expresa couaaitoent to those vaxuc^ ^ ^ t,^ ir^ii- 

. . * this approach haa been velco«>ed hy Bmt teacheta t.ho felt 
•The relativitffl of thle approacn naa ^ 

. .ralues for nhich co«aunity conatnau. w«s lacking i<-t 

uncomfortable advocating values tor hr* 

.ttr.=tiv. to «ny ..o .ai.v. tK.t vX,.. .r.p«. - 

e..r.»« VMCH c..ot ..t«Ud P— c or .o.ent.Uc r«.on. • 

; ..e.tX, OXd.,..t to t. - * 

„Uto..a .ot. t. Ko«.er. ,PPro.=. .«a t. »X«. cX.r«to.tto. .PPr^- 
.„P.rto. t.. X. to tk. .0,0-..r-.Xa ..V. o. *rX.totXe to t. 

"Kichonachean Ethic". ^^^^ ^^^^ 

iTheae recent approacheal^^^^^ 

education ahould be "^Jj^.'^f raaaonlni. 

«xplore «m rittht or «ron» . . • « 

bu? nothing ahould *f ** Jr^ttW co.pUln that 
I « fairly certain that ^ij^^jf^^^ cau.e Childrtn 
the ultimate «««ct . . • matter of w^ehata^le 

to think that xtatonlng l«»da to 

peraonal f«eU«8» ^^'^ »°^*^ * ) 



erJc li 



vl«w of hujwft tuitur* l«. 1 i>el4v«. «ctu«riy atoger®"* * . 
ipx It can young ytopltAo thitsV tlifs what thty 

(p. 241-242) 



■Trr^aebing vltlKoat pr««feating tvidense -for 9i5Si?i©fi« 
i«Jic«ting <«8 best om cm) hfiw they fe»ve be«p. 
«rriv«d At. 

Pretentiag « vaiae posit ios ©a «bieh £h«re i« # 
diiagreeoent <»» though it v«r« generally mt^xp^u 



resp©«««fi -or aliswisig diacuasi^n. 

?reten4i«g that me U beiti% objestive ©f «ss4iliy 
.neutral when one 1« auMly Inculcating <5rie'"a,e^5 
values. ^ (paraj^hras^a fr©s OideaJjyiaEV 



01denq«ic£ projssses "directive «sral ^i^M^' vMeJ. ipri^i^^tee F*fi©B*l vitt^e^ 

,ud,"«s fairness, tenesty. wid th* *fea«5-.^est ef -^i^Um^ , ^k,n. 

.values, be argues, ar* Bee^asaty M »^.eief.y U ft© fee *vf^ stM-s^M^ buU 



«a<3 tati^ftfying 



Tiic reeeM hi^tet-y 0f ftoraS «iae»t-i€a in the %iie^. St.se* may tte* 
vi««ca aa a «eri*a of ae«is«t asiS r«'niCM»^fed®eirl5y»si©r. ©f mmBl mmtm 
■ and «srms of bt^bavior isM^JgiJl- •'r^cti^^ ^M^t.. atf.«pt«i avc^l'^S 
■-liidoatrii^aticfi fey «sphaaia ■on tht pyoeta. leather thas tbe cast ©f ^' 
xtaaoalug* Ml^Sl-M » «aetiei^ nbleti agre*s*^'t as Itaif. » ^•^^ft 

lilt of "vittmt'' pers«tvea «« ««c:**»tin? fm aiirvival ©f .»5ct*iy-^ 

iUiexieaa «a«c.t0ra are ptfliap. at a b.la'^i* »«-*««^^-*- 
t-!.e 0i a f^r cewoa asslal valaea. fei c#s.t«ta i^m^ tt>^ 

da«gt*a c»f ifiaeetrtoatiea. Haay alfS) f i«4 «PF«1 tht ©f ffsgraa^ 
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» ••«»' , 

U.U .0.. tl,.. .»n. vh. ««. .-«.«o» «»». 

... thr Utf ttiP««t»tti ctRtun? helped t>ri«S th^ 

.„,:^..„-.c ... .h.. ..r»uo. .^-«*'»- " • 

«|f»tt.if valuable* 



u 



- BMCtleM in othtt Mtloni which mlgnt 

b. to our ». vlthout " •« h«it»».. 

A ..«T.»«d .du«tlo« i» thl. »r c.» h. Wd in 

^ „h..«.d f-lll.. «^ ""^l* 

»fe.t.v.r .h. .chpol .l.h. do to vrodu« . «.r.X l.dlvldu.1 «. ol .».t lnt.x..t 
« ,h... t«ch.r.. Ih.lr oh..rv.Uo„. .u,g..t th.t rt. A«ri=« .=h==l h.. 
dl.tlmtl« £.«««! to th» wrd. o« o" t«ch«r! 

1. flt.t th. **?lM thrSdlvldu.l, you do not need 

rSx^tf. irpr«.r:nJ"S.»i. a^/a. m 

The.. ..P.n... oh..«et. noted thet *«rlo.n ho»roo. t..=h.r. ,.ld Ver, little 
.ttentlon to group .oXlderlty but -Wved ItU . -n In chex.e of tr.fflc on 
the .treef (p. 53). The ..p.n... «r. pu«l.d thet. In . country .Ireedy .o 

*«.*#r i«divldu«ll«a «na wore diveriity x«thcr 

than to hviiU * cotinon spirit. 

«r. .1.0 .urprl..d to dl.co«r .h.t there ». no „.cl«c plen in 
«,.t .thooLfo, ...chinE »lu.. .uch .. bon..ty. r..pe=t »d hlndne... 
tocher, ^th Who. they .poV. 

th..e «tt.r.i on. conver«tlon VMt Ilk. thl.: 

BO* «. you crtylng out «r.X .ductton in the -choolt 

»o I do not «.«n that. X to 
M»ocl«tion of boya «« 
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Oh y«.. tb.t i. « VxoUm for the f«niXy «mI «e do not 
toucli th«t in •chool. 

lut .0 long you «x* .ngsged In •'^""f '^r" 
ySu con.W*r de.ir.bl* Iwg" of do you not! 

WtU. »«yl»t. But «*cli comunity »*y hjve different 
vhich differ f ro« .cbool to .cbool. 

Xto you not bevt enything like cotamon objective, in ■ 
educetion? , 
II you like, ve »lght .«y thet de«ocr.cy i. « co»on 
objective, (p. 34) 

^„c.«r. to .«l=uU« .n of .oci.t, (other tUn ttat It «. 

..«o«tIc\ not .ocl.U.tlO or .n id..! «8= of the type of .tudeat , 
p.x.on.Ut, they hoped to fo». Xt the «cp.ri«.=e of the ..p«...e thet 
.„ch ^ iaeel Bot hev. . r.Xt«lou. h... hut oert..nl, ehooU he 

..ttculet^ co..ciou.l, l^corporetea i» the or^enUetion of the .chooX en. 

tim actions of t«mcber»» 

T.e.. oh-ervetlon.. while l=pre..ionUtic. hUhUsht cextein underlying 
:..u^tio.. of *..ric.. »r.l eaucetiou (e.«. . thet It oper.te. x.ther 
i^for^U, end t«.t it .tre.... individueli..) - They indict, thet . .y-te^tic 
^Uon of educeticueX prectice U other countrie. ^^t «11 prove .till 

l«.i.htful. It i. th.r.fore i»port.nt to »^ how r.o.ptiv. *..rio.n. . 

« 

vould be to tbii enelyeie* 

.J ^- *.|^»r« vks e coneidereble tendency eaong 
For nearly one hundred year* there wee e con»i« 

M.rio». to vi«. our .duc.tion.l .,.»»•. i^.ot on civic or «.r.l velu.. .. 
„.pon.iv. to uni,u. hi-tokc »d cultural cir=u»t«.ce. ^d to cl.i« 
.up.riority for *«ric.n -thod. of civic »d »r.l eduction. Ufor, «. not 
thorefore. thou^t to r.,uire .eriou. .tt«.tion to the pr«tic. of other n.tion . 
^ XS«. the C-tte. of S«en of the «ric„ Bi.toricl ^.oci.tion conducted 
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.tudy of •duc.tion in Europe. Although they identified .o»e promising 
practic... they concl«ted that "GenMn wd French .choolt regard pupili/«« 
•uhJWt. rather than citi.en.. vhile Engli.h ln.tr action va. chaotic Bnd 
•ntir.ly lacking In attention to civil govermnent" (cited 1b Hertzberg. 1981. p. 13) 

k fact, by the late 1800'. two trends In the United State, had Bade our 
.chool. different fro« tho.e in Europe. The fUkt was the spectacular growth 
of the fr*e publxc high school under local control, financed by taxation, and 
'open to all. This Institution differed radically from the «,re centralized 
(often religiously controlled) schools In Europe, which provided one type of 
.ducatlon for a minprity of university and profession-bound students «id quite 
another for the'mass of workers (Hertzberg. 1981). The second trend was " 
wsslve waves of Immigration. Under the assumption that a family 
from ."foreign (and perhaps hostile) nation Was In no position to inculcate a' 
coWaon American v%liie system, the'school was given greatly enhanced 
responsibilities-botl^ t^ ••civilize" and Americanize. J'Only with the laboring 
' .nd immigrant young safely in class .' . , would prosperity continue and freedom 
survive" (Hersh, Miller and Fielding, .1980. p. 17). 

These differences between education In the' U.S. and other nations haVe now 
eonslderably decreased.^ In the last thirty years the educational systems of 
wester; Europe have been faced with strong demands for public secondary education 
equally .vailabie to all regardless of social origin. In .opt nations.the 
. «luc«tlonal system/ have responded to this demand with substantial growth in 
..condary school and university «nrolliaents as well as longer periods of 

eoBpulsory schooling' " * » 

Within th. l..t t»«.ty T»r., th.. countri.. ct Northern Europe h.v. .1.0 
t.V.n ii. «ny l-l,r.nt.-..p.cl.lly "r."t -orVr." fro. Sonth.m Europe. 
■ S<-. .ch«.l. in Sweden ln.truct .tudent. 1. t« dM*.r«.t l.n,u.ge. In .ddltlon' 



^ 1., 



i.neu.R.. in -uch ease., .xpUcit .ttention 
to twching Swedish • -econd l.ngu.g.. 

^th th. V.1U.. t.u,l,t »d not t.ught in .c!»ol. A. . r..uU. 

.0.. tl.. « l»«„.in. .udi-nc. .o, o« 

7 ^ iT-^«« Sweden, and Canada. 
Britain, the Soviet Union, ^weoen. 
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\. wif fxt A»»Tt< »«« About V»lufc« Education 



.,.«tion l : NO ln.titution with tduc.tion it. prli-ry .1. cn b. value 
«.utr.l (thi. ....rtion .ppli.. to Institution, of higher eduction well 
to «i«mentary and .econdary .chool.). 

• »o .y.t» h... 1. fct. tried to bi v.lu. niutr.l «c.pt v.ry llMted 
.ph.r« of.«a»c.tiv. .ction. W..t.r. countrl... Ilk. th.ir ld.ologlc.l 
.ppon.nt. in th. E..t. h.v, .p..t .ub.t.«l.l portion, of th.ir budg.t. «.d 
d«ot.d „t«iiv.,.tt«>tion m curricl- »uid.lin.. Ko .oci.l .ductlon with 
elicit v.l». go.l..* Th. council of Europ. h.. ch.r.ct.rl»d thi. .oci.1 
.d«.tlon .. having cognitive .iBs (.w.r„... of g.n.r.Uy .cc.pt.d v.l»«. 
"nor™...t«u..rd.; »d go.1.) . ' .f f .ctlv. .1.. (..g.. co-i».nt. to 

h-«>- right, .nd fund...nt.l v.lu.. .Oc> tol.r.nc.. coop.r.tion. d^ocr.cy 
„d 3«.tic.). .nd h.h.vior.1 .i^ (..i.. .""ty " t.... . .t.nd ..d toLr.te 

th. vleu. of oth.r.. .blllty to .rgu. »>.lytlc.lly) . 
^ : ../th. .Chool.. rol. m t..chlng v.lu.. M ^ " 1^"'' " 

«pllcu int.nt. Eduction by It. «r, n.tur. i»pll.. th. .t..lng,of .t.nd. 
. which .r. l.d.n with V.1U... .T«,h.r..con.ld.r .c« thing, worth l«mlng 

„d oth.r.n.t;lo.. .tud«.t b.h«lor. con.tn.ctiv. .nd^th.r. not; .o». 
p.d.go.lc.1 pr.ctlc.. u..ful .nd .th.r. not. «v«. in th. ».t conc.rt.d 
.tt»pt to pr«tic. ..itr.llty (.. in th. v.lu.. cl.rlflc.tion »v»«t). 
„lu.. .r. «.».d: th... mclud., for »«.pl..*th. notion th.t di.cu..lon 
of wuu.. i. good .nd h.. b».f lcl.1 so...,u«<c.. .nd th. id.. th.t th. 
W.1U.. of th. .tud.nt .r. .. worthy ,f .io..ld.r.tlo. tho.. of th. t..ch.r. 
school, .nd t«ch.r. .r. »utr.l .t ti-... but «.ly 1, . clrcu»crib.d 
in th. »ni..d St.t». public .ohool. con.tltutlon.lly 
„3oln.d fr» t..chi.g «.ythlng th.t would «ount to .n ..t.bll.h«nt of 
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religion. In Prance Where teecher. r«ige Iron conservative, to co»m«ni.t.. 

teechem ere forbidden to diicu.. p.rti..n «tter. in the cU..roo»j et the 

•ne ti«e elementery .chool eductor.. et least, ere encoureged to teecjh 

6 

loyalty to France's d^aaocratic inatitvtions. 

; The enf orc«»ent of this double duty in France Cor elsewhere) is problem- 
atical «id the extent to which such a prescription is taken .eriously varies. 
For ax^nple, one empirical study of French secondary .chools found that 
teacher* in the school, of less prestigiou. academic atatu. (the colleges of 
general education or CEG»i> were inbre likely to observe this neutrality than 
the teachers in the elite university preparatory achools Clycees). * 

For instance, we have observed violently ^^^^-Sfji"?!^. 
. history teachers in the CEG»s give lectures on the F«th 
Republic which in no way suggested ^hat their real political 
preferences were. SJinilarly. in a JEG located in a 
communist stronghold, we aav the principal, a 
f^hTpartv call the police to remove demonstrators who 
i^^e J^i^iSJ pro-So?S Vietn«aese sign, ^thin a hundred 
y«L jnL%'hool. because such an «p«^^^^^^ 
legally be done so near the school. (Schonfeld. 1976. 
pp. 38-39) 

international studies (the lEA .urvey.)^ l^ive shown that teachers differ 
from country .o country «»d from issue to issue in wha^Jthey consider 
acceptable to disc6.s in the classroom. Some «,ral stands were regatded a, 
appropriate by a great majority of the teichers surveyed in nearly all the 
Wertem industrialized countries studied CWest Germany. Finland. Ireland. 
Italy. HetherUnds. New Zealand. Sweden, and the United States). For ^ 
^cample, the idea that teacher, should be free to'.peak out against racial^ 
dlacrimination in'the cla..roc*m wa. endor.ed by -ore than SOX of the teachers 
in «ch of'theee countrie.. On other i..ue. there va. considerable variation. 

the'followlng li.t indicate.. Three percent, are glven-the «,untry other 
than- the S. with the higheet percent «f teacher, faying a teacher .hould be 
free to engage in • P«tlcuUr;sctivity; the country with the lowest percent; 

10 

and the corresponding figure for the U.S. 
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Allow Ue dl.trlb«tion of £r«. .nt^^^^^^^ 

put out by the itock MichangM o'^»*'"St t?!iv 56X: 
c«L»e«« and banking groupi: Sw«d«n. 96X; Italy. 56Z. 

U.S., ?4Xt 

* Allow .theLt. to «pre.. vijw. before .chool cU..-: 
We.t (aet«.ny..95X: IrtUnd, 42X; U.S. 70X. 

- t. ^ .a.<««t Fmsclsts and objectionable or unpopular . 
Speak out against fa»cia« an" ""J . 

political groups: Netherlands. 72X, Finland, iw, 
U.S. 70X. 

26X: ^.S.. 63X. > 
U.S., 

IspeaJ out against the government: Vest Cemumy. A8%; 
Sweden. 8X; U.S.. 42%. 

contitolled by the government, ireiana, m , 
U.S.J 41*. 

U.S., 25Z. 

r..pU.. to t*... 1..U.. c«Mn.d in . .«!. the 
a..lr.«Uty if t..ch.r. <.i.c«..^g .«.mv. in th. «!...«=.. th. 

„.„Xt.- .h».a th.t .na m.. t«c..r. co««.r.d „X.tiv.a, f of 

««. ».u.. Wprop,i.t. fox cU..ro» ai.cu..lon vh«... ...chor. in We.t 

CX^^;,. H» i..l.nd. t.. *.tMxl«.a. -a .t...^t.a St.t.. ..r. x.Utiv.Xv 

r.cwtlv. to ihe dl.cu..ioii of .ueh l.iue.. 

I„cb.r.iin 6*.d«. vox. -n..uU in .h»in, -id. v.xi.tlon fx- i..u. 
« -n.^ x.poxt.d „x, -iUin^.. to .iXo- .tH.i.t. to^x.„ 

t..ix ko .x.» ...in.t ... c„.ox.U, of Ut.x.t„. »d to t.. 

«.txl*»tion .f .to* -Cn.. lit.x.tux.. T.., vx. U.. -iU^;t.«> 
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.„ch«. in other -tlon .tu^i.. t. ,.vo. «pl.i.an. ,»f.r«c.. .or 
»rtlc»l.r poXiticX p.r.,. .P"W.g out In fvor of .n i.du.tx, . ^ 
„.WU.tion. .P«.in. Uvor.W, ...ut M.«i.t co-un.» or .P-«n. out 

against the toyernaent. ' 

. stud„t roport. on whether they were .ncour.ged^«pr... their own 
.p^Mon. m the cX...roo. tended to conUr. the.e t..cher.. report.. «nni.h 
..udont. reported Xo» XeveX. o, .ncour«-ent while .tudent. in «e.t German,. 
Ireland. »ew Z..Und end the Vnited State, reported high level.. 

„p to thi. point, our .n.ly.i. in .upport of M-ertion 1 he. relied on 
Ch. «cpUcit .i- of .choolin. .nd te.ch.r.. .elf-reported v.lue.. The.e 

.choolin. U different f ro» it. f or»l .i.. « pr.^rihed h, .ductor. or 
other.. The v.lue. .ctu.ll, t.ught frequently differ fro. the v.lue. 
o.ten.ihly .dvocted. Thi. point i. p.rtipuUrly i^ort.nt when one loo. 
.t how eduction .ort. people into hi,h or lower .t.tu.e. in ..ci.ty. in . 

-i.».«r.iB as a factor which influences 
other wordB. when one considers schools as • t»ci: 

other wora.. children become 

»ho get. wh.t joh. schooling i. P.rt of . world in which 

„rpor.te Uwyer. end hu.ine.. »ecutive. while other children heco„e .uto 

^.Ver. .nd .ecret-rie.. Velue .c,ui.ition i. one ..pect Of thi. proc...; . 

..udent. gr.du.lly «.d »re or le.. thoroughly le.m velue. ch.r.cter .tic 

, jj4n™ thev .couire .ome v.l»e. 

of the occupetion. they «.ter. In .ddition. they 1 

Which .re .hared «,r. widely throughout .ociety. _ ^ 

^. p„ce.. cn he .een fr- two different perepective.. The .chool 
thought cued function.li» .ee. .ociety he.t „pr..«.t.d .. . coherent. 
„.„ic Whole. ru.ction.li.t. .ee .chool. t..ching v.lue. .hich 
.„ Widely .h.r.d „d which .re de-ed weful in U-eping .oci.l .ro«p. 

together. Xn contr..t. .pother .Col ^ « conf Uct th»ry .ee. 



•oci«ty a* a field of cpntenijing groupa with different Intaraata and different 
▼aluea. Thia achool of thought puta leaa aa»phaaia on ahared valuaa. . ^ 
According to conflict theoriata. the attempt to teach ahared valuea la 
or41tiarily an attanpt to Inpoae valuea which favor dominant groupa. to an 
«xample of thla aort pf analyaia, Inyott (1981) In a atudy of the traatment 
of labor relationa In aeventeen American high achool hiatory textbooka charges 
that the textbooks devalue confrontation and diaa^it and overemphasize the 
positive results of bargaining and union-management cooperation. 
^ 'Whichever of these pointa of view one adopta. the achool la viewed as 
. major factor in the teaching of valuea. whether or not the valuea taught 
.re ones which differ from group to group or onea which are more widely ahared. 
For functionaliats. the process has positive consequences since the values 
learned contribJte to the harmonious working of society. Conflict theoristB 
emphasize the negative consequences, seeing the proceaa aa one In which 
disadvantaged groups learn to accept inequities. Neither aide aees our aociety^ 
as one in which children choose their own valuea. 



Aasertion 2 : Cowntriea differ In the valuea which characterlae their 
political cultures.l^ countries alao differ In the valuea they aeek to teach 
in achool. 

Even among Weatern induatrlalized countriea. there are Important 

differencea in the values of adulta. For Mtamplf.. Hofatede (1980) has 

r«ported>^ a aurvey of 3000 adult amployeea from 40 countriea: 

In the U.S.. Britain and other Engllah-apaaking countriea. 
raapondenta atreaacd .otlvatlon by peraonal. Individual 
/ success In the form of wealth, recognition, and aelf- 
actualization. 
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and hmrd vork. 
•olidgtity. 

the living environment, (p. 376} 

t« th=u...d unlv.r.lt, .tud„t. In .l«.n coun„i.. v.r. .»pX.^ 

™s. . — — c«m. — ^ 

. . V ««„.ttlon to lUnltetions^of Mitlonel ioverelgnty. 
charecterized by oppoeitlon to xxau. 

. / need for control of ln«nigr.tion end di.truet of .upre- 
perception of the need tor contxo ^ 

„aon.X on.ni-.on.; it v.. «.t t„icU -on, ^UH. 
W ..con. or..n«tion. cU.a ..int.rn.tion.U.t.- .c^i«d .«it»*.. 
..vo«.U to .-i.t.t.on. tK. .Xl^tion o, «tion.U„. ^ t.. ..t.UU.- 
of .tr«.. i.t.m.tion.1 .xs.ni«tion., thU .ri»t.tio» ... «.t 

, cn.io The third orientaticm w«» 

*ch.r.cteri.ticof Au.tri.. J.p*n«ndSpein. The t 

. . ;.r«.di.te. it included .ome hope for the eltoinetlon of 
■omewhet Intenaedlete, xi mcx 

A4.t.ra.t of vorld tovtrt»ent und .o»e .uppor? for 
wtioneli.» .long with .ome di.tru.t of voriQ i 

4^ mott typical of the U.S., france, Italy, • 
limitation of immigration; it wa. moat typxc. 

Tugoalavla, and-Auatralia. 

raaaarchera at Stanford Itaiv.raity provldaa 
A aeriea of i>apera by raaaarcnar* 

. «lu«a that countriea heliave it important 
conaiderabla information about the Taluaatha 

, 4 .«-i*.la. la baaM on the axplicit alma of 

to taach in school. Their analyala- ^ !»• _ 

Ict^n i. .P.»i--. - "»t.i» - .t.t.a in ^-^^ 

.^^.^ . »a »«. .i- 0. sanction cu..iu.. 
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th. foU«ln. c.t.,orl..= ai «tlon.l d«riop«.t (u..' of .auction 

« build » lt.t.gr.t.d .nd oohTB-t n.t«u), (2) .con«lc d«.lop«« («• of 
•.action for coU.«lv. .c==«lc «d ..clmlc.1 d«.lop«nt). O) l«llvldu.l ^ 
i„riop..Bt (».. of .ductlon to hoi, .n l.dlvldu.1 r-ck p.r.o»l go.l. for 
„lf-^r«.lon «.d ..lf-^«.lop«nt), (« l.dlvldu.1 «c.tlon.l d«.lop«nt 
ClplBg .n lndlvidu.1 find . pU« to th. .CDnoi»y), (5) .dvocicy of 
d»ocr.cy <p.rtlctp.tipn In th. proc». of polltlcl rul.), (« lurth.r.„„ 
of »orld clti«n.hlp- (.duction .W.t world ln.,,r«lon „d..ppr,cl.tlon 
of th. lnt.n..tion.l cp-unityl pro^itlon of «lunUty «d.«,u.Uty of 
opportunity. («>ltlv.tlo„ of loynlty »d p.trtoil-., «) t^^. t«chin» of 
•peciflc .c,ono.ic li.ologl.. Cu* » .ocI.ll«i 6* co-unl-.). (10) ndv.nc- 
,«>t of r.llgion. (11) promotion of loci co-unity coh..l.n, .nd (12) Jh. 

of .duontlon .i pr.p.r.tIon f or .lit. po.Itlo».. Econcli d«.lopm.nt. 
„tlon.l development .nd lndlvldu.1 development wer. the «.t f.vor.a 
<.ppe.rlng. reepectively. In 57,. 52* .nd 3W.of th. 19« »trl«). The.. 
fronrrun«.r. con.ider.hly outr.nVnd other pl.».m. choice., .uch .. loy.lty 
.nd p.trioti« (27X), todividu.1 voc.tlon.1 d«.lop..nt t26tt. .nd d.^cr.cy 
(241) (Unford and ri«l«, 198i). 

Weeren 0972) .urv.yed otflcl.l .t.t«.nt. :of .duc.tlon.1 policy 
r.g.rding «r.l eduction to th. B.S.. th. ».S.S.... fr.nc.. C.n.d. .nd J.p.n. 
Although th..e .t.t«.ent. .r. T.OW .t leeet twlv. ,«r. old. .o«. of th. 
bro.d c«p.r.tiv. flndln,. .r. undouht.dly .till .cc.r.t.. thl. re.e.rch.r 
found con.Id.r.hl. .i-il.rlty cro.^tl«-ll,-to th. r.=o»nitlon th.t «r.l 
auction 1. «. l-Port-nt function of th. p^Uc .chooU. to crt.to of th. 
.««n. ,.!«.. .dvoct.d (..,.. T«p.ct »«1 eoncn for .th.r.). »d to 
,.dHO.Ic.l .PPro.ch«. «-» ..r. .1.0 «*.t.ntl.l «ff«-"= 

The united S..t» .tr„... i^^*^^, ^Jh ".JcSIr'" 

mof than tht Sovitt Union, vhich pUc«f men |r««i«r 
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«ph«ti» on »«tvic« to the ceamuaity. Qa«fe«c dl»tit>gui«fees 
iti*X£ from *U the other .ocletiet by l«erper«ti«g 
religlout ana Christian valuet Into the iior«l ohjectlvep ©f 
the , school. (Weeren, 1972, p. 3S) 

' Alex Iiskele. (198S) law analysed the political cultwre of the U.S. froa 

« Matorical perapective. He arguea that c©!itetsperaty aocial acieuee avidense 

atrougly aupporta the continuity of distlectively A»erlea« charactei'iatiea 

flrat described by aueh nineteenth century obaervera a» de focquevi|le aaa 

Martintau. Theae qualities include pronounced pride in country, aelf-rellassee 

mni autonosy* villingneaa to mn^gt in veluntariaa. traat in other*, aensc ©f 

efficacy and opttaifffl, Innovatlveneas and openaeaa to new experience*, 

«l«tru«t of authority, and eijuality in righta before the lav. Inkelee adsits 

that there i» no comparable bs^y of evidence to aay ^ tl.ere haa fetes 

continuity "despite wassive ehanges to the aise and cotsposi$ion ©f the 

populatiers . . . levels of aducatto. .. . . pattern* of residence and . . . 

. fonoft of work.*' However, he auggests tM% tfe-tion ha* beta i«portaafc in 

sustaining these values s 

My own research in developing countries, acftje of which are 
Bowlit the atage of d«v*lop»ent the United States was in 
•round 1890, ahowa clearly tiat attendance at a ■odern 
school ia the aiost Inpottant aingie factor in 
in young people a atnse of personal efficacy and of openness 
to t^arience. a apirit of *f * J^'^^^^^ 

for independence fro« traditional authority-all of which 
we have identified aa alaaenta of the A»f i«« 
character. If this happens in less developed countries m.. 
it very likely happened In ^erican achoola earlier. 
(Inkeles, 1980, p. 38) 

It ia important to note that Jnkelea does not aee ^onf.imit^ in all rn^mm^^ 
«f Aaerican national characters he finds in tfie W.S. iWea.ed toletaeee 
dlv«raity and deviant behaviort a deeline fas the atbic of bard work. 
t««perance and frugalitys and a recent arotion of confidence in the cs«otry*s 
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4i«»rtiop' 3 : «o Vwtnm i«duitri«U»«Ki country hM* Iw4 « «ai^or«iy Mfh 
iwi of »ucc«»» in tt»mmittm etHe »«!«•». SubU* 4oco»p»ttl»iiiU«» 

•ixl rltu*l «^i»««r to fa« counttr psoducilvt. 

Our tvid.nct for this atttnlon i» 4r«w» ffo» « t«j-n*tiofl ttudy of civjc 
«duC«tion conducttd by th* Initrnatlowil MtocUtion for thf Ev*l«.tton ol 
£ducationa?SchS«vt»tnt (lEA) (Tornty. Opptnhtia ««d raraia, 1975). Thl* 
«,«oci»tioa i» • contoTtium of •dac»tlon«l r«it«tth iottitutiofli in toiit 
forty countrit*. It h«» %«»rk«d tog.th*r th* «rly i960*, to eosduct 

c»p«r«t|vt »urv*y» i« * totdi of teven «chool muh^^ct*. Tbt dtt. for the 
civic •d«t*tlon study vtr* coll«ettd is 1971. 

tfl d«Jt«ing tM» study. «n int«irn*tioa*i coasalttet coiUa.d mt*tl»U 
item pwtlclp.tmg cou6trl.t dttcribing the objictivt. of civic «duc*tion. 
- the report. fro« .13 councri.. put .o »uch »tr«.. on attitude. «fld v.iuti 
' that .bout half of the fin.1 in.truotnt «• devoted to tht.e outco«t» All 
it«» «tre tr.n.Ll.d and b*ci tr.n.l.ted «nd «ten.lvtly pilot t«t.d 
(Oppenhti* mnd Toroey, 1974). The r.imlting que.tioon.ue. .od f.t. vtrr 
«n.w.r.d by lO-ye.rHjId.. U-ywr-old*. .nd .t«d«nt. in the l..t ye.t of pfr^ 
imlveriUity eduction in the Feder.l Repubiit of Cenwny. Fiol.od. Ir.n. 
XteUnd. I.rtel. It.ly, Hether l«d.. 1^ Ze.l.nd, Sweden, .od tt^e Uoiiei 
tt.te. (*l?houth aot tver^ country t..ted ifvery .ge group). 

the .ttuud. .cie. lot thi. lurvy were f.ctor .n«Sy«d .ep.t.tely im 
mth .g« group in «ch nation. The i:l«.t.rJ«g of .c.l.. nat »try aimllat i« 
«ch national rro«P. foming thrt. •wningful ei...t.r.. The fix.t cl«.ttr 
\m* t.r«d >.^ p»rt for d«Kn:ratic ^.l«e. wd Intlo^.ed .c.Ie. mmm^ti^ «U" 
.utborlt.ri«i«. .upport for right., .upport for cl^il lib.rti... 

««» .upport ior «,u.atty, Tb« f.cond au»t.r focu..d on .upport for the 

Er|c • 
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^,„«.d >up«.l.«»» of tl,. ».ttoo.l »<«.™«t .loB, »ltb .«.. of 

^ u,cm.^ I-'"---!-"" »» 

«» *. u»m.t.a " « «». fo»o^?« "-pi.: .t»i»» «» "i" 

«or.r. to „.l-.uttori»Tl.o.- .»4«1 «.o to b. M,h «. «h« .«»" » 
tM c»u.t« «oMn..d vltb Mppott lor d«.cr«l= i" cDOt««. 

tao«l«l.. of .b... «or„ oo .C.I.. lo cl«..r did oot .l»o» .n 
pr.dKUo. of bov tb.y .tood o» rt. .c.l.. I»-tb. ort« Wo .l>»t.r.. 

T*r>co«.tr«. «re tb.o co.p«»J on th.« thr.. clu««. *» ort.r to 
,M oo. vh..l,.r .ny of .!..» «lu»Uo«l «• .»=c«.ful 1« *o,...in» 

.U .^,« of «Md». .ttltud... V. f«»d tut tb.r. ... ~ country 

vM.^ .t«d«,. h.d » .cor. .h.t «. .bov. th. l«.r«.l=«l -..n 

.U th... ao.t.r.. tbr Cvlc. .l»o-Ud.. ».t .b.t v.. .^ui.t.r.d 

,.v.f of .u,.o» for d».«.t« «U.. «. th. «.n for .U co»otrl.. 

.„r..d o„. « b. b.l». tb. «.r. on .upport ior ».loo.l .o„r-.« «d cfv.c 
l.t.r.«/..r»..P.tloo. lo otb„ »ra.. tb,.. coontrl.. *Uh .ff.c.iv.l, 

eblld.« to«.d .wport lor .uch .. t«l.r.n«. .otL 

.„.bor.»rUM«. »d «,>-H., «r. 1». .fLctlv. lo pro«.io, .upport for 
.be „tton.l .o..r-«.t .nd lnt.r..x In =«lc p.rttUp.tlon («d vl« v.r.,>. 
»«pi.. U-,»-oSd. in tb. »..b.rU«d. b.d tb. bl.b..t .cor. on tb. 

tacwfd,. t..t .nd . Mil. »« '« 

ln..r... in P.l««c.l «.c»..»on «• »o- " " «»^^ 
tb. ..tfo«» ,o.«»-nt. in contr.... O.S. -n^-" 

f..lln.. .bo« tb. n.tlon.1 »d It. r..po..fv««. to 
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1« 1^ .f .-PPort for *-oc«tlc Ch. l«..t .« .« co»«rU. 

«,ar .-PPort ioT «-«•. XUM.. Incl'^i'S «>• ^«'!' " "» ■ 

. 411 t*. lEA .tudl« ««! . ..»r«.ion «-lT.l. e£ «f*«"=" 
^tMn th. count., .0 a.t.r.i» «hic. .auc.tl.«l prooUo.. «r. con.l.t„tly 
„Ut.d « Mgh .««. cognUlv. «a «m«ai«l «.«o».. Xh. ,x.««or. 
of .roup dlff«»c.. .«o.. ccuntri.. «r. .ur,ri.l«,l7 'i^^r. ^ 
UaH.ound Cpxi-rUy „cio-.co»-lc ..«u.) «. . «<..r.t.l, Pov.r£»l. 
,„.tc»r of l«-,..r-oM.- .cor., cu th. cognitiv. t..t of civic, .na of ^ 
.„l..ut>,orl.«l.»l.. .co». 1.. .« coun«l... Mt.r .ffct. of h=.e 

of .chool. .i-a typ. of pro»r«. l..a b.«. co«roU.a, 

a .roup of predictor. >»hlch could M c«ii«o J - IT 

^. .ocour.s».« b, .«cb.r. of «pr«.lou. of oplniou. lu cU..ro» 

(. «..ur. of cU..roo- cll«t.) po.Uiv.ly r.Ut.d » bl,h .«»uag. 

„or„ .ua 1... .«Horl„rl.o ...Itua^-- -r.*c. ..ud.-... vbo r..r„d 
. «.triotic ritual* In the tUwtoom («.g.. 

fl.g, .lt.»l«» p.trlotlc .ong.) v.r. X». toowl.dg«bl. ».d » 

.oth of rh..* pr.ctlc.. (»cour.g-.« to «cpr«. cplulou. ».a u.. of 

..trlotlc rltu.1.) «r. .l-lUr. i- ^""^ «" , 

,„aictor. ,f ,r«t.r p.rtUlp.tlo. In poUtl„X dl.cu..lon .cro.. couutrU.. 

,l«Uy. 1« .«.r.a *° ' 

*m «t.rl.l. «r. X... »^ «.r. .utboxl..rl.» 

I« .tort, .clwol «xi»«rHmc« in "^^'^ 
<lif««ac« to civic •duc.timi .inct th«t« iwnang 
•tgnificwt pr«4ictor» «v«tt 
of ichool <«c«d«aic or iroc«tlotuiAj »» 
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CI«..rpo«. m th. U.S. vr. -p-cUlly likely to pr.ctlc. patriotic 
ritual •«l«tl«il th. flag), toerlcw twch.r. vara .l.o .or. likely 

tho.t 1« oth.r countrla. to b«ll«v. that atudant. ahould hava active 
^ toUtical axparlanca. in achool (•.«.. dlacuaalon of iaau... political 
, dab^taa and working for the political party of their choic. - * P«t of a 

* 

achool project) . 

Th«.. finding, auggeat that the promotion of patriotic loyalty and 
«cq«iri«g the aort of knowledge .ea.ured o» the IIA taat. do «ot ««ure that 
etudant. will heco»e aupportive of d^ocratic valu.a in the aenae of believing 
in aquality and the righta of citizen, to be critical of .govar«»ent. In 
fact, the data lead one to auapect that atre.a on patriotic. »ay actually 

harm aupport for civil libertlea. 

Th.re 1. . .tron»-beU.t in M«lc« poXl'.lcl culture ttat p«ti=l,.tlon 
U . critical ,«t of d»ocr«lc cltlr.n.hl,. Th. Uclc of correlation 
b.tw.«. l«.r«t in p«tlclp.tlo« .ud either taowledg. .core, or .core. ■ 
indicting that ih. ,oven«nt 1. re.pon.lv. tp cltl.en ectlon 1. on. of the 
«,.t d.pie..lng finding, of the m .tudy. Thl. flodlng «y l««i-te th.t 
p.rtlclp.tlon 1. .n..g.d In » . Vlnd of g-e or for reeeon. of .oclehUlty 

J ' M^mi^t^m 4t to hMvm wnxch itif luence over 
wd not becen.. the p«jtlclp.nt expect. It to neve m 

govenaent or toov. wh.t It. Influence My he. 



^jjjjtt«u4= n.e leemlng of velue. i. etrongly Influenced C.c«.tl-.. In 
^.cted „y.) hy -ny f.ctor.\*lch .re out.ld. the control of eductor. 
^ eductlonel pollcy-».r.. .uch .. netlonel cnlture »d .ubculture.. 
.conoolc .tructurej end nnl<iue hletotlcl went.. 

• u^. «hlle Jep«. 1. lncr...tngly *.i<« V . l.-^ 
' in reeding. -th-.tlc. »d other .c,d.^c eubject. (Vogel. 1979) . It 1. 

ER?C 2-j 
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«,U -uc.ti» tut e«l».. (»B0) ~t .. th. f«tur. 

.5 -«.ti».l .T.t-. in . cou.tr, «nd.u.ln. »P.r.ll.l^ tectaoXogid 
4„a»,«nt. thl. tr.4Ulon .1 ««! .duc.tl<* T-.t» . dUtlnctlvay 

Jap«nM* «nt«rprii«. 

in th. «80-., .fter . .h.rt ,.rl.a of !«. -P*.'" 
d„.lop..nt .f W«t.;n-ori»t.« reform. «r.l .ductlo. ... r«Hlr..<. « . 

,r.»l.«t cone.™ of J.^""* ^ " 

l,p.rl.l ...crlpt. . r«.r.d t«t «^=h tl«r«ft.r .11 .tud„t. Ud to 
«orl». Th. «..crlpt «nd.t.d virtue to vhlch «ny would .till 
.„b.crlb.: h.™onlou. f-lly r.l.tlon.. *.n.vol«.c. to other.. dtlU.n=. tn 
th. ,ur.ult of laming. .od..ty .nd «d„.tlon. Ho.«.r. tht. t«t ... .l.o 
u..d to prc^ot. ».tlon.ll» «.d uncondttIo»l loy.lty to th. .t.t.. B«.c.. 
.„.r world W.r «. »r.l .ductton ». .holl.h.d .. . ..p.r.t. .uM.ct: the 
occu,.tlon .uthoritie. .nd «ny ..P«e.. thought th.t it h.d ctrlhuted to 

15 

«lllt.rlKn .nd w.« ho.tile to democr.cy. 

• After ,e.r. 6f deh.t.. the Mlnl.try of «uc.tl«. In 1957 d.ctd.d to 
„H. .or.l eduction «.« .g.in , ..p.r.t. .uhject. 45 -inute. ,er wee., i. 
.le»int.ry .nd .iddle .chool. C-l^i 0980). «h. .pent c«..ider.hle ti.. 
oh-ervin. thi. .,eci.l cU... .d»it. to .^.cting the «r.,= "dull ConfucUn 
texts," "•emonixing." 

■^=h to "siij^.iTt. «"^»"h: 

bell, one of the .""•°e,° „„t fifteen ■inutee we 

front of tBe clMeerooi "JJ^ „d the^ 

fetched a ehort dreM. ^"^'■''J^^i;' '^Siltify the 
.tudent. lomed i» * -J'-'jiJ^JU'! MiSe'lo.on.] 
■or.1 le..ons f ""i^**^" ^T-i the -rein, of Uf«, 
«ph«.ixed futdwentjl ■Jtterj^w frl.nd.hip, 

the fooliehneft. of f igbtlng, conveyed 
the P"ble«of old P^Pll;.,^,'"/.';^^^^^^^^^^ throusTthe 

•su^e^qili^ ^SKK; o?th^ 
(pp. 115-116) 
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v« t-kaMAlvM would •cco«pli«h 
• cu-dng. conca^ that th... cl..«. by th—lv- vo 

XUtX. .^U (1979) CU.« tt.. t.. W Auction cX... i, o.t.n 

,.«pt. .c.a«ic-.u...c... Bu, .«>..X .auction p.rv.a.. ot... .cW ^ 
.ctiviti.. v.ll^(yogel, 1979; Cu-dng.. 1980): 

puni.h»«t. «r« reiular group ••••ions 

. If di..PProv.l. Stttd.nt.^ their regui 

in.d«qu«ci«., "V^!^ 'J!!, onm.tt«r. con»id««d to be 

^.Uns .0^0. .. ..... » •« — 

Could one expect the •ailie resuj-i.. 

^. c^x.c„ri.ti=. -HU. .« ..it,.. «.U. 

4«4i..«^«i bv .ducatort in other countries. 

,t»cc«p.tio. ,.t. «n.ct int..p.t.o»l ..a.t.o„M.. roup 

• 0,7^1* th. priority ilvM to »roup 

.olld.rlty. According to Ml.ch.».r CW77) , , Pr 
^,01..... 1. th. «.t l^ort^t cuXt»r.l .l...r»c. h.t«„ th. 
^ ._.r.., .0 .or., th. ,...r«c. 1. P-tt-yth: 

♦»,- f»ct« liould warrant; the Japaneae uo 
themaelve. a. individual. -ore than the fact, wo 

the rev.r.e Oiei.chauer , 19771 : 
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* chap. 2, "Group-oriwt^d •oci«ty ) 

I, J.p„'. .c«.»y. th. ,ro»p orl»t.tlon "fitcfd In - 

„i«iv.l, 10. l.b.r «MUty .»« «™ ..^ in *. ,r.=tic. cf fflEiSfflSSt 

^jj^."Alth«..h not .. " — *•*' ■ 

to b.U«.. -th. l.tt.r p..=tic. h» 1-Port.nt .on..,»«=.. for ^-tlon. 
TO th. «t„t t«.t «r« choii. of »Pl.y.« i. ...finitlv.. 

„lo,.«.t incr«... th. ^o,t.„c. of Auction (..d th. vU».. !«».«. 

X. .th« «bxa.. .auction i. " . " 

and what atatuses. ,,*4.„ 
- xh. ^.u. ori»t.tio. h.. root. d..p In ..pln... hl.tory, it «^li«« 
t.'. „t„ordi.>.r, continuity f c„t.in «p.=t. of .,.p.n«. U*- "orld 
„„ « V../. hr... in thi. continuity. A country, Which into th. 1«0 . 
..^d on h.U.c. to h. d«.loping to«.d . p.rU..«t.r, .y.t« on th. 
„„t.tn»d.l. tutn.d in.t«d toward ^lit.t, dc^n.tion .nd f^-ir- "P-ion 
.. . ...pon.. to th. world .con-^c cri.i. of th. 1930.. (K.i.ch.u.r. 1977). 

X.. tot.l d.f«t Of a.p.n in thi. .tt-pt ... tr.u«tic. tumin, ...in^t 

th. di.cr.dit.d ..rti« 1-d.r.hip. th. ..p.n r. viHin. to co.p«,t. 

.W4a.. Ih«..€onditioni«d. po..iU. .duction.1 
with th. occup.tion .uthoriti... ^ TO...-""" 

. «ci.i .h»»» di.c»..'ia Wiy «^« 

.C^U. Cnad. i. ...th.r country c«Uur.l. i..titutionU «.d 

MstoricU fetor. h.v. .r«t.d. .n .du-ticl .y.t- -^ch. though 
^„„tly .i^Ur to th.t Of th. »nit.d *t.t„. U *iff«.nt in i^.rt»t 
^.ct. .f th„. aiff«»c« r„ult fr- . Uc. of . .tr«« n.tion.1 
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««tl.,. -uld .rgu. th.t CB.d. b.. on. ,.litlcl c»lt»r.. but .th«. 

»6 ^«ch .Bd t«Ul.H/t»-(.ni. .f«-*^^^^ »r«l.«)«r „« -otr (for 
tt. dlff.r«t .ttaic oO.' W 6.W^tlng *011 fro. «l..t «>mtrl.. I. 
itroo,. »to. th. .outb th. ttiited St.t» „«cl... * piot Inf luw .nd 
l«.Vlr« «ld..pr«d r..«.t«nt b.c.0.. of our .conomlc do.i»n=.. Tl« to 
Brlt.lo&>r.o=. .r. .1.0 l>^Ort.nt du. to th. cultur.l .ffi.itl~ bom of 
l«lgr.tio. .nd «rli.r colonUl ,.rlod.. f.t. h.r. too. th.r. i, »blv.l.nc. 
.ruing iro» th. d«ir. to ....rt . dl.tlnc.iv. ..tlo..llty «ltbout h.vi.g to 
give up ties. 

Canedien School, reflect thl. *law-to-emerge n«tion*l identity. The 
federal government in Ottew* has pUyed atill less of a role in Canadian 
education than the federal government in Washington has pUyed in the U.S. 
Unlike American schools/Canadian schools have traditionally pUced little 
stress on nationalism. As of 1974 Statt found that Canadian children were 
«»are of their nationality, but less ideological about it than Americans. 
.Charchlll (I98a) , liotlng the existence in yearly every high school of • 
course on Canada and the U.S. , concluded that "few know so «uch about their 
immediate neighbors and so little abotft themselves" (Churchill, p. 9). 

Canadian ties to Britain and the United States have been documented in 
•tudies of children's political •ocialisation. Studies of children's 
perceptions of- political authority have found the Queen to be especUlly 
Important. These atudies also foimd ^hat (as of aeveral years ago) the U.S. 
Fresident was more revered by the children of Canada than were members of 
the Canadian Parlittent (Carroll, 1976). This latter finding speak, .trongly 
for the importance of nonschool factors and particularly the Bcdia In 
influencing the political perception, of children. Efforts by Canadian 
•ducators and educational policy-«k.rs to overcome the fragmentation of 
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CMn^iUn politlc*]L cultut. r.i.« cc«on to other countri.. .«ui d^lt 

vlth undT th. B«tt ...•rtions .»-«.ly. to vh.t «xt.iit en policy change 
aspects of the witional h«rit.fe nhich amy no longer be desirsble? 



Assertion!: Not|.ithst.nding the iBportence of nonschool end nstionally 
idiosyncratic fsckors. educ.tion.1 policy h«. been somewhat effective in 
bringing about debired changes in values. 

In this assJrtion. we are concaxned with three int«rdependent issues: 
one is the effic^cjr^of .ov««ents consciously directed toward social change 
«.d associated cllange.' in values; the second is the contribution that 
education «.d educational policy ..ke to these changes; and the third is the 
effect of foreigi models on this educational contribution. 

j,p,n . If japanese policy-makers in the nineteenth century had decided 
that western culture was so different from their own that they had nothing 
to learn from thi West^the history of Japan and Indeed the world would have 
been different. I In lit^Kjoore th«. a c«.tury Japan has responded ta contact 
with the west byjchangmg from a prl^rily feudal country (certainly advanced 
in some respects^ but without the resources of Western technology) into a 
prime contender ^or the planet's most technologically advanced nation. In 
this rush of chatige. the Japanese have developed ^ systsm of schooling which, 
by .«e importaJt indicators, is the «st successful in the world. These 

' Indicators inclujde: 

Rt^riJnBlv hish levels of academic achievement Cthe beet 
rHiSl^any nation in comparative international .tudies 
of Mth«aSL and sdance; .ee Husea, 1967; Corter wd 

Keeve«, 1973). 

One oil the lowest levels of illiteracy 

than dne percent); with an 'J*! Ij^^.l 1979). 

unSuJlly motivated to read for further learning O^ogel, 1979}. 



o ■ 

^*M«n of Mch age cohort compltting ^ 

. ™„ B-t it 1. b.rd t. too. h» ..W.u.ly to tM= «...tt.- 
,.et.on or Ho» -uc. to It «. t.. .cW.. XH. p.rc..t of 

i.. dl...tt.f.cti.. vlth th^r .cb»l. «. 1«« 
.tudents .xpieMliig dl.MtlMKii 

„UX .u...»tUl:-«X (t^encxt «.h-t countt, i. tW,c... «. Pr„c. « 

To vhat .xtent. one night m»it, ao 

the ««wer i. th.t there h.. been little ch«ge. Shl«h.r. 
value.? For tome the .nwer l. t ^ ^ neriod 

u ^*inuitv of J.p»ne.e culture throughout thl. period 
ri979^ •mphafcisee the i;ontinulty 01 j«p« 

(1979) «P ^ ^^^^^^^^ j^. ^een 

of technologicl change vhile Keiech. ^ 

«,aemi.ed. hut not W.atemi.ed. Keverthelees. in our view^ 

.urred Cumming. a980), for.exwrple. argues 
• of ^alue and attitude have occurred. Cumnang 

..t tU ^v. ..eo« '^•^ ^^^^^^ 

,«.o..«H...ct.o„ ta.t.. to ^U.r ,ucc-.>. — ^-^^^ 

...... . „..u.t.. .c»p.t.o„^ - - ^ " 

^ intention With survey data, 

U„„cMc.l. .-thcrlty). B. .upport. M. c«>t»ti ^ ^ 

-v-H .t five-year intervale^eince 195J ana 
e.peciaUy certain queetion. aeked at five yea 

-nalvred by comparing age groups. ' , ..^ 

V 1. that in contraat to the value, prof e..ed 
mother striking change i. that, in con ,.„„„e 
. « d.«>cracy i.overwh.l.ingly accepted a. an idaal by. aapaneae 

In prawar Japan, deaocracy 10 ^ .^iitical 

,ol. »d.p-c. 1" -. 
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J^pmn— cblldrm Bmi th« •ptror, .bov. and «llit«ry ••cond.rily 
th« gTMtMt mma In J.p.nj In tht I960'. childr«n did not .gr** on wy one 
h«ro, nned no ■llit.ry men and to th« extent that any ona pfraon lad the 
liet, favored a faooua becteriologiet over the anperor and the prl»e »iniater 
(Maaaey, 1976) .2° 

Our queatlon then i» vhether unique culturel cher^cteriatlca. Irreiietibl* 
eociel force, or uncontrolled hietorical experience edequately account for 
thaae change. In velue. end attitude.? Or must con.clou. uae of educational 
reform and the linportation of foreign -odel. be taken into account? That 
i., would the aame outcome, have occurred without the u.e of educational 
policy to further the end. deaired by Japanese policy-maker.? 

Authoritie. differ in their answer, to the.e question.. While Shimahara 
(1979) claims that ".chool. are not agent, of .ocial reform" and empha.ixe. 
failures of reforms which were not compatible with the Japanese tradition. 
Gumming. (1980) cites Japan as an example of a "society that has been trans- 
formed by education." If one accepted either of these two «tr«ae positions, 
one would run the risk of underestimating or overestimating the Importance 
of foreign models for Japanese education and. in turn, the Importance of 
education for Japanese society. Other axperts take a middle position (e.g.. 
Reischauer. 1977; Vogel. 1979; Bowman. 1981). leischauer and Vogel stress 
• the lapoftance.of .ducation while «phasixing the «ttent to which «iucatlonal 
trends have been consistent with Japan..s. •>clal forces in gener.l. However, 
in Vogel's words, "the resulting Institutions .ore closely resenble foreign 
aodela than those of traditional Japan" (p. 5). 

w.^..,i »«»ublic of Germany . The Federal lepublic of Cenuiny in the West 
«ul the German D«noeratic lepublic in the East have both made .ibitious^ 
•attaapt. to change their political cul^ are through «lucatlon. In a country 
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»r- X.71 to 1945 th«. «« ». C-any. «> 

tn »t»t«» with oppMin* i*«ologlM. 

A. m i.l»n. tv«t. «.d forc« o»t.ld. .ductton tav, «a. cl«»g. • 

,...m.. Ih. d.f«t of th. Third I<.tch. th. dlvLlon of lutcp. Into t«. 

.,po.lo. ld.cloglc.1 bloc. l.d th. vlctorlou. ,o«r. to con.ld.r .d»e.ti.«l 
ch«... not lu.t d..tr.bl.. but «.«.tiU.=^ I. th. W..t, th. .0.1. c£ thl. 
r.f or» <« .rtlc»Ut.d Bonn « th. «t.bll.h«nt of th. F.d.r.l C.nt« for 
rolltlc.1 auction m X952) vr. on.. vld.ly .h.r.d -ong oth.r =o»ntrl.. of 
th. -.r,lng W..t Europ«n co-unity. Th.y lnclud.d «nd.r.t.ndlng of th. 
d-ocr.tlc proc.... .tr.ngth«lng of d-o=r.tlc pro^tlon cf politic! 

,.«lclp.tlon. oppo.ltlon to f..cUt .nd c-.unl.t tot.Xlt„Uni». fo.t.rlng 
0, coop.r.tlon -noug n.tlon. .nd. In ,.rtloul.r. Europ..u unif Ictlon 

(Scteldt-Sinnit 1981). ^ 

During th. occup.tlo„. .U th. W..? G.t»n .t.t.. ln.tltut.d .ocl.l 
.tudl.. cour.«. . br..k in th. CrB.n tr.dltlon of not d«Ung «lth 
cont-por.ry .ocl.1 «d polltlcX In th. cX...roo.. In th. «rl, 

,„r. of th. r.d.r.l R.pubXl=. th. PoXltlcX .ductlo. glv.n In th... «ur... 
v.. r.th.r con..rv.tlv. «,d ld»Xl,.d. SocUX .tudl.. t«thook. of th. 
„rX, X960'. .tr«..d th. duty of th. IndlvlduaX to find hU or h.r pX.c. in 
th. .ccl.1 hi««chy .. ».X1 M ti. contribution of PoXitlc. to prot.cting 
r.th.r th.n ch.nging th. pr.v.Uing .ocl.X ord.r «.rritt. n.rl.g.. .nd 
M.rrlt^ X97X b). In X967 th. «tion.X co-itt.. pX.nnlng th. G.r«n co.pon.nt 
of th. IE. .tud, r.port.d th.t "civic .duction in =.r«ny h.. up to now 
,„.«t.d .n o..rh.n»niou. plctur. of th. probX™ of .t.t. .nd .ocl.ty .nd 
d.».Xop.d . .od.X of d-ocr.tic «cl.ty *lch i» f.r too ,«c.fuX .nd £r.. 
froB conflict" (Opp«>h.lm. X977, p. 37). 

( 
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,. ,h. »rop,Mn« of tto l.U„ point o! 
ma ofttt po.ltt« P»« ot polltlMl llfo. »»" ™ ~" 
,»tln«.d »o| tht" -JO' »' - * •W™"' 

.»«.« th. .rUltto»l vau.. of .utLrltT. ««lpU». .«a pr««».ti.o of 

flU poUUcl ori.r. A «,« llS.r.1 PO.moB .pl».l.>» 
a-Wune. of conflict, Kut «Mth.l«. «.rch.. for". ..t of .tar«l 
b.ll.f. 0. Vhlch poUtlc.1 Uf. c.n p«c..a. TM. co».».u. 1. not 
.boolot. .nd ^during, tot r.tb.r on. Vhlch t.V« Into .cco»« ti. 
p.ttlcul.r l.t.r«t gronp. ttat nr. In th. poUtlcl ««. .t . particular 
tl«. A third. «re x.dlc.l .ppro.ch «cow.g.. .tud«t. to ,u«tlon 
ta.,uttl.. in th. di.trlh«ion of pov.r nod to nnco,.r .ocl.1 prohl— «lthin 
th. P.K.G. (.« r«l~. by l=-*n. 1977, Cor... 1»1). V..t 0.t«u .duc.tion 
h« r.=.ntly «>v.d «.T. in th. con..rv«iv. than r.dlc.l dl«=tion. 

I, th. .ld.t' of th... Polltlcl cl«v.,... .dult .nd ^uth .urv.y. h.v. 
.ho«. . .t«dy incr«.. in .upport fox th. ..y of a—''' 

(„.r.a^ «d Po.t.r. »76). Th. lEA .tndi.. provid. p.rticul.rly dr.=.ttc 
„id.nc. of thi. .upport in...uch th.y ,»^t co^«i.on vith .th.r 
countri.. <Xon..y. Opp.^.1. r.m.n. M75, Opp«h.i.. M77). In th. 
«„„r-.nt of d-ocr.tic «!»«. th. W«t 0.t«n .tnd.nt. .cor.d foUo-., 

" IViSir^n My o~.r eonntr, in th. .tndy »ons 
JH-r^S: *or ...^ hi,h..t wn. 

.t3"tr" tU U.t ,..r of »nlv«.lty pr«..r.tory 
schools* 

5LUd«»i^ «y'"*« •c^iJx'S "«l PopuUUon.. 

sirrrr. ?r.%^vi;.i^ud'.Jt. ^ to th. 
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SJiin ,tS«t. .qu.! to tht Wih-t to l«th 
population*.^ 

Thm* iUt« <*wl otli«r« fro. idult. «n«ly««d by Conr«dt, «81) .uigMt 
that .upport for 4««cr*tic no«« .na v.ln.. to Mih. C«>r». (1981) «nd 
Dlton ana Blld.br«ndt (1981) *riu« tbat only . -.H group of Cr«n youth and 
adult! to ba.to.Uy dtoaatiaftod vltb tb. political ragto* <«nd that tbi. 
dtoaf faction ha. b«n d.cltoto* ov« tb* la.t 10 yaar.). fitona. how.var. 
«>t.. a r.c«.t tocra... (to about half) to th. proportion of young paopl. vho 
..y they ar. afraid to «cpr..» th.lr political opinion.. So., conc.rn ha. 
.1,0 b..n axpr....d r.cmitly about tha tocr.a.to* proportton of tha Garwn 
population ^ hava atrougly n.g«tlv. attltuda. toward th. ««..rou. gu..tvorV..r. 
(aapacially tho.a of Turkl.h origin) (par Sptog.l> 18/1982). 

Th« Ctmn .tud«nt» aaapltd by IBA to 1971 axpraaa«l con«id.rabl« - , 
di...ti.factlon vlth tha affactivan... of citixan participation, yanking th. 
avarage paraon a» having la.. influ^K. on policy^ktog than any othtr 
toatitution or offtoial (to oontra.t. th. ranking of tha avarag. paraon to 
tha U.S.' for 14-yaar-old. v.. .toth out of tan) (tomay. Oppanhato and Farnen. 
1975). Th«.a tandancia. toward oynlci« n.r. .van .trong.r ««ong th. older 
G.«an .tudent. who »«w rich p«»pl. «• •qu«l i« Po"cy toflu«ic. to th. prto. 
»lnl.t.r whil. big co.p«itoa w.r. con.ldarad «iual to »at^ara of th. 
»«nd..d.g. Thi. findtog wa. unlqu. a. to .11 oth.r IIA countri.. th. prto. «i«tot.r 
«d parlla«mt (or th.lr «iuivalant) w.ra rankad fir.t and aacond in 
tofluanc Th. C«an\.tud«»t. al.o ballavad that no political toatitution 
gava p«>pl. chanc. to taka part to d.ci.ion. about th.lr llv«." or in«uy.d 
that todividu.1. Wd r.c.to. f.lr .h«r«..« $tud«t. to othar nation. 
b«liav.d that law. or al.ctlon. p«rfon«d th«i« fuactton. (Oppanhato. 1977) .2* 
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MPPort for a«Kcr.tIc «l»M, « 

' o Ifc- IE* •tuilM tint, 00 lh» 

=.».o — " 

^ ..... cU..roo-. »P^«^o- 
,„ch.r. Mor«v«. .h. TEA mr„.lon of ™ "» 

■ -«o.«t" .*o-.. . »^»^ •«•« '« 

U-,«..oU.. X« Of . 
.coou„». fo. "naf..o. v„U«« .»« ^.c*."'-^ 

.coo, K.. c.„»oU..-. .-«.«U. ,»P0».» for o 

. ...... — ^. — — ^-^-^t" 7. 

..«„«fc .»uua.. (Toro.,. O,p.oh....na r.«.». »».. Ai.--.^ ««' 
J,Mtrpr«.ttoj.. «t« po«Ibl«. » 

I0.U00.X .Uc, .Uf«.n. Of M . 

^ fo.«u«. Of a-o««f. - . - • '7 " 
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lor«« 4.nMitv. vy. AvtiUMt «.id«c« that school. 

g«t«II» for. «t .|«S«tt thtit ouWMit. imd that th«y l«d ««• 

•lftct.^«'lt l» lUtly. hmitvir, that to»t of th«e outco-. («ch «» 
^«^tlon of i««ia«lit,) t..«it fro. th« i«pHcit currit«l« (.« ^..«4o« 
it fro. fcrc« outside the •cHool. .uch .» th» ««. tdt. «a PoUtic.i 

.v«.».«ul MtlOM lO «. l"l«l>10»tC«» bloc. 

.h.. " i""!'""- 

v.«.d ». l«d«.'-tP » . "« *« 
,.v.Up«« of tn. .ocUU.. ,.r.on.iHy= . ^ 

tb. «*-it. 01 «,.*UU1.., and «.po»m. to u.. 

*o. th. t»=d of th. ««.«!« tSo«t..l..r .od S>..k. X975i 

latlr,. 19805. 

U...u^ 1. «"»t««ny «^fo» "d .lg«l, P».crlb.d t«.«»boui the 

„t t,.dutoa.l Cr-n ..«r.Mt(o<> -f ."O-'c «™ 
„r.l«l voctlo-l PfOV^. I» 

Uot.l» ». co«ld..«l th. oiay ««.ct «j to ™u.y. «* 

the .PPO=-t. of .hi. «o«rl« «. «»«...d (Kl.ln. «.<>). T-ch.t 
„..„... »o, ««PU. 1-v. l.«o .dvLI to .« ««d«t. to d«.>opt»» 
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"f-lt»fi.«f fi«ctio«» lo«t&l«j| ma t««»rd th. of our •ocl.ll.t 

UtU^U^^ tclt.4 1« «.ia«rdt, 1975. «). Scl-ltt (X980) d.cUr« th.t 
"political position. not ditcufta iii or^ar to tlitir »o««tive or 

«,iri«il ir*Udity Vut to glv thm .^progr-iiV.' or 'r«etio«T,' lab.l" (p. 3). 

, tbt .tt-pt to i.ro«.tt th. ^«X«w of «ci*li«r go.i f*r ^oixd tHe civic. 
ex««. K.tur.1 .ci«ic. i. ir-tXy v.l«.d «ot only for .cononlc Woi«.ut. 
but .1.0 in the bai.f that .ei«»tif io th«>ry ^ th. t.a.t. of H.r«i.t..«ni«i«« 
.r« «*tu«Uy .upportiv.. Banc, mil .t«d«t. t«k« irhat by U.S. .t.nd.rd» i. « 
grwit dMl of .citnc. (3 y«r. of biology, « y^r. of pby.lc, 3 year, of 
cb«ii«try «nd 1 y<wr of ii.trone«y) (Kl.in, 1980). 

Since tb. oppo»ition bktven «t«t.l .«a phy.ic.l l.bor i. vi«wad «« « def.ct 
of c.plt«U.t .ocitty. •«pb..i. i. put on .polyt«clmic.l .duction-^tba ».rgi«g 
. of productive labor vith formal .cbooli^g/ I« gr.d« 7^10 thi. ..pect of 

Auction con.i.ta of ^rk-.t«dy in l-iu.tria« or .pacial cantar. 14-5 boura 
p,r vaak for all atudettta). It baa a «ork coaponant (a.g., making «l««ent« for 
aactrlc l«m«owera) and a formal inatructional component (a.g.. ba.ic. of 
alactricai ^.gin.ering) . In general, tbi. polyt..^ic.X training i. ^viewed a. 
4.v.lopi«g good ^rk babit. and a raallatic vi«« of tb. ^Id of ^rk a. veil 
« contributing to acitntif ic aducation and tba raaliaatlon of co«mni.t 



27 

ideology Ciaein, 1980). 



«bat «r« tba raault. of tbi. lnt«i.iv. effort to d«.alop valua. vhiob in 
.o»e i«y. ara conai.tant ^tb tbo.e of f icially advocatad in tbe We.t (e.g., 
valua of acianca. Importance of productive *ork) and oppo.ad in otber. (e.g.. 
«tram. intol.rane. of political divar.ityjt Tb. ..jueatlon i. difficult to 
•navar. giv«. tba ri.k. of public dia.ant in tba C.D.I. A «»b.t«nti.l «»ount 
ef ai^irical raaaarcb baa ba«» a,nduct«l 1*y I..t Ctman. on tb. af f «t. of 

. . t. rn»8D> liata 20 aurvay. wltb 45»000 raapomienta 

political education. Scbmltt C1980) ii.ta *w •»w*»7 

from 1967-71 alone. Civan tba .trong praaanra. to conform. It 1. «ot 
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.ttit«d». but 1.0 »ch ».=onf<,»l.t bAavlor in ,rl».t.. S-=h i- th. 

„.au.i» 4.«» br scb^u. ».« .h.. .b.«.« o-'^ 

a« . -r. ,..ittv. pictur. th.. «« *««n« .^tb conc»t. M-vior .-^ 
tb.i -rouB, P»Pl. «r- th. l.tai.ctu.1 CUM («ho en th. m 
«r..r.) .onfot. «r. t. th. »t» th.n th. chUdr«. of -.t..r. ot 

£«T»«r»" (Sclmltt, 1980. p. 6). 

^jj,^. Th. X-r.lns of «lu.. ia .chool i. »t l^t.d to -n..t.d 
^ogr- of «r.l ..d Civic .auction. Stud«,t. .X.o X»ru «Xu.. (.u=h « 
coop.x.tion. right, of ..lf-«pr...ion. «.p.ct fox othct p.r.ou.. 
x„p«t fox .uthoxity) fro. th. th.t .chooX. -hody th». v.Xu.. i. 
„g.uix.tion. t«ching pr.ctic., .nd .oci.X cXi«it.. 

I„ .u.lyxing how thi. implicit curxicuiu. .h.p.. v.Xu.^^c»p.x.tiv. 
.tudi.. .r. of .P.ci.1 lBt.r..t .inc. -n. .duc.tiou.1 px^tic.. .x. »x. 
XiKcX. to V.X, 3^ thau ^ countri... i-pUcit ox -hW. 

lammed by »tudent« 
cuxricuXu. V. .«.u tho.. .chool px.ctlc.. «hlch .X. X-ru. 

^.hout h.iug «c....ril. .t.t.d go.X. of i«.txuction. M.Xy.» of th. 
illicit cuxxicuxu. .X. i«..x.Xl, conc.xu.d with x.X.tiou.hip. «»ng 

,1 .. ruX... nolM. .uthoxity 
Indtvidcl. It. th. .chool .. ».1X .. f-.. loX... i>ox», 

Vhich govcxu th... x.X.tio«hip.. Th. t.x. "hiad«. cuxxiculuB", ..p.ci.XX, 
«.d ,.Jor.tiv.X„ oft« x.f.x. to px.ctic.. vhich .h.p. .tud.ut 

4 - Hm«itmnt political «na «coao»ic group* In 
attitude! to « v«y favoring the donlnant poxxti 

29 

""''li. ..«xticn couXd thu. h. th. .»«.ct Of . ho.k in it..Xf . »• 
ebo.« to ducu.. thx.. 1..U.. ,*ich ill-.tx.t. th. cc..nu«.c« of wh.t 
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«„t c.uc«„ .H. .H.ctiv„-. „fo«ln. co..i.t.« 11-it. 

„ Uh^vior, th. ..CM conc.«. th. *.l.nc. co^«"io-> 

A .k. ,MTd T.l.t.* to opportunltlM provided 

l^r .tud.« p.rtlcl,.tion 1« di.cu..lon .nd d.cl.lo.«.»l.». 

.ion, tor .t,^«.t b.h.vior, IB th. ».S. high hut 

co«i.t„t t«ch.r «P.ct.ti.n. .or .t»d.ot h.h.vior „d p.r.on.a int.r..t in 
.tud«t. h.v. h..n d»o«tr.t.d to h. i-port.nt ..p.=t. of th. li^plicit 

.„ricul». .or «»PI.. th. «B S.U School, .tud, (KXE. X,7.) d 

p«t.r„. oe cri«. .nd vioi.nc. u.i». ,u..tioun.ir... on-.it. .urv... .nd c... 
.tudi... HiBhay di.cipXin.d .chool. Vh.r. polici.. -.r. co».i.t.nt .nd 

r.i.. ..r. P.r=.lv.d .rhitr.r, .nd di.cipUn. .. Xh. 

. ^ 1- «h«re t«chtr. had contact vlth large nxnnber. of 
of JaperaonaXity in achoola where taacnera n« 

- ' fmr^fnr The atudy alao indicated 

.tud«t. «oh «.. .""h.r n.8.tiv. f.otor. Ih. 

.h.t t«ch.r .nthorit, could he pr....d too ..r: .tud.nt. -,o r.p.rt.d th., 

litti. control over vh.t h.pp.n.d in .chooi -.r. «r. co-on in th. 
.chool. with high r.t.. of vIolMce. 

Th. i.port.nc. of cl»r «P.ct.tion. for .tud.nt h.h.vior. on th. on. 
^. .nd . .on. of tol.r.nc. in vhich ,.ri.tion in .tud„t h.h.vior i. 
.Xio».d or «.n »c.„r.g.d. on th. other, i. --ld«.t in .tudi.. fr» oth.r 
countri«. >utt,r .t .1. (1979) in .n «t«.iv. .tudy of 10-y..r-old pupil, i 
W.nd indict.d th. i^ort.nc. of hoth «^.ct.tion. for r»pon.ihl. 
..hevior „d po,itiv,«d.. Of h.h.vior provid. h, t..ch.r. C»P.ci.U. 
*.n th.y .ho-ed int.r..t in .t-i«t. .. indi.idu.1.) ., *n .thhogr.phic .tudy 
.1 en .l=.nt.ry .chool to .outh«.n 0.r«ny concluded: 

pradlctabla, But within 
behaviora «ra tol«r«t»d. (p. 
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Ih. t«.k. ««r. not only cl«mrly •tructur.di but th. mtvAtif prepared to 
c«iply •Inc. they regarded the teacher*, approval aa luportant. 

In the «irly year, of Japaneae edncatlon.- Cu«nlr«a (1980) found a 
te«cher.center«i and highly .tructured cll«.U In vhich .tudent. irere warmly 
«ul' dually treated. The dtoate in the.e achool. Intentionally 
■anipulat^d In the intereata of moral education: . 

The entire faculty develop, a co»prehen.ive view of the 
«>r.lity it wiahea to convey . . . .nd the "JJ" 
achool progr«a ia .haped ao aa to reinforce thi» viaion. 
(Cwminga, 1980, p. 278) 
reo peration ver«n» comoetitiop ««^t.d«nt interaction. In the Soviet 
Union a. in Japan, the phra.e. 'W .nd "teacher- centered" are frequently 
«ed to describe cl...~roo»a. e.pecially thoae for young Children. The.e 
' charact.ri.tlc. are considered, important in getting Individual, to aubordinate^ 
their own desire, to the «ar.l cl.i». of the group. ^In th. words of Dunstan 

(1981): . 

Discipline . . . .bould be based on the ""^^'J^f • . 
perception of its co»on int.re.ts .s Jl'-^f^'f •"J.SJ^^ 
L the educator, so that ... the pupils '*»»^5. 

tJtSri and ihe individual voluntarily identifies hi. 
own desires with those of the group. (?. 194) 

TO achieve the.e .Ib. . .ociallst p.d.i{ogy for t.«chlng valu.s has been 
.leborated as follows; where succwsfully l«pl«nented. this pedagogy l«id. 
to teacher-student .nd .tudent-.tud«^t inter.ction. which dif f.r .ubstantially 
froB'those thought dwireble .nd fM.ible in the West: 

a The bebevlor of «ch Individual is w^u.t.d primarily 
S t.™. of it. T.l«v.nce to the goals «id .chleve- 
«ntl^ the group. However, Indivlduels .re not 
^^SlIdtrerixSrcLngeebl. «cogs" but T.ther «s 

person, who c.n ««1c. dif f .rwit .nd v.lu.bl. 

contribution, to tb. of the group. 

ft 

b The peer group under adult .upervielon, not th. family, 
1. cSJSdir*! th. princip.1 •g.nt of «,ci«li«.tlon. 
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If conduct, cl«nlliio.. .chl«v«Mnt are kop . oy 
cla»»roo» TOW, not hj Individual. 

. group ba.i. (a.f., tha 'S^t of individual 

or auff«r» • contaqutnca of tha cot^aucc oi 

BtmbarO- 

«5 alnction. i. dalagatad W of tha group. 

• ■ i:f ur^iin:?;. r^r^s.! fffis-. 

but i» ragarded a> a civic duty, 
and Klein. 1980) 

.,..„rch by .ronf«1,r«m« (1«0) .ugg.." that S»vl.t cMX4r.n «. -or. 
vUlln. th.» th.ir »»t.r. Europ«n count«p.rt. t. h.lp tb.lr v..r. C«.n 

U„U .ntuocul b.h.vi.r. H«.«b.U... -»S ."u, coU.ctiv« 

.o««h.t 1«. .H.=tlv. than for ,oun.« cbll*r« (Cat,. 197«. 
,n th. unit- S»t„. «.Xu.tio. oi U»-r.Ut.d .auction proj.ct. 
eonc.u.lon. .bout cX«.ro» lnt.r.ctl» V,^tcb p.r.U.1 tbo.. 1» otb-x 

„ti.» 0.unt.r „a lun..r. m«. Tbi. «a..tion div„.. X» proJ.=t. 

^ b...d «. bnowl-.. .nd .Ptitud. .«". lOt-i- t-'*"' 

K-v-^«r ranortB fro« atudtntt.** wall «• cXaaarooa 
a<taini»trator«» banavior raporc* »ra» - 

ob..r«ti.« .t «i..t»n .it- " 

„^ P„.r-. icbi.v.a .lr.i'le«.t d«r«.« 1- r.P«t.d d.xmu«,c, -on. 

4t. 
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.t»d«it.. Such protr«- vr* ch.«ct«^.«i ty .ffctlv. f.chlng .trat.gie. 
for £o«t«rtnf Interaction and cooperative vork emonft etudente. Wifee 
.trategie. In.pired Intere.t on t1»e part of .t«d«xt. and fo.tered change, in ^ 
p.4r relationaMpa^often breaking up Incipient group, of atudent. who^ - 
reinforced each other '.anti.oclal behavior. Thl. finding i- con.i.t.nt vlth 
Johnaon'. (1980) revl«» of many reaearch atudie. in which atudent. in 
cooperative rather tban competitive altuatlon. .bowed increa.ed ability to 
take the perapectlve of other. ««! en enhanced deaire to win the re.pecfof 

- 

gtta«T> In iKHitlvl v«y». 

Th. 1..U. of c<«I.«ltlon 1. alK inporunt In ...u.lng the cXl-t. of 
J,p.n«. ..<:o,vi.T, .chool.. C«ip«ltloa 1. »8.nd.r.d prJ-.llly b, th. 
.ntr.n« «.^«tion. »l«n by th. d«f.r«t J.,.n..e »=lv.r.ltl... Th... 
«MB.tton. pat ,r«t .(«.. on th. nnlv.r.ity n.P«.tory .tud«t. .nd hav. 
h.dWy .J£«t. on J.p.n... .chool.. For ««.pl.. tbb ..cond.ty .chool. 
h«. b.con. i*.crii.*ngly r.oV.a .n4 c.t.Eortr.d In t.n» of ho« .ucc«.fully 
th.y pr.p.r. .tudm. for th... my.t. cr«. .chool. of£.rlng 

.nppl».nt.ry in.t«c.lon hav. flo.rl.h.d. Ev.n In -iddl. .chool. there 1. 
pr...ur. on .tud.nt. to comp.t. on m«ln.tlon. to ft Into tho.. »pp.r 
..cond.ry .Chool. «hich h.v. th. b..t x.cord on th. l.t.r unlv«.ity »tr.nc. 
maln.tIon»'«u»lng., WSOj Shl».h.r.. 1979). 

All upper ..eond.iy .chool. «. not »iu.lly affected, however. 
Shi«.h.r.'. (1979) .tndy of thr.. .chool. 1. lll».tr.tlve of th. dlverelty in 
.chool e ll-.t. th.t on. «n fin d. «.n »ong .tud«.t. In .c.d«ic progr».. 
on. of tJ-TTdSSWIBBiS* ne» .nd highly r.gi«nt.d. By th. ti.. of 
ti» .iudy. it «. lncr«.tngl, Ti»ed « • -d-l F"t«t«r. d« to 

It. ««..'. on th. univ.r.ltT «Btr.nc. ««iin.tton.. tblM .chool h.. oft«. 
.oc«.t«. .t»i«t. «ho «r. n««cc„.ful In getting Into -or. ..l.ctiv. Uih 
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,r-pt;«p.o.. « «t««X «p.ct.ti.« .ccunc. .f. t«ch.r. 
.cure, of «r.X «.d .«d-lc .uthorlt," (p. 97). S«lor. In tM. 
.cfc-X .tt«^.d ^.uMrlU....l.n. th*.. ho„. d., in .ddmon to „b-X« 
a...„. TH. ..cond .cW «. 1... r.Sl«nt.d. b« .tiXr^ihl, co^.tUiv. 
^ ,r..tl»lou.. It. policy c.ll.d for ln.ttuctl.« .t.d»t. «lth 20X 
«r. th. n.tlca.Uy r^iuir- c«ricul-. It. too. .tr....d lnt«-lv. 
cra-in.. *ut .llow.d .t»d«,t. -or. cholc. th» th. fir.t .chooX in ho« to 
„. th. out.ld. r.gul.r d... to pr.p.rlng for th. »«. (.•«•. 1" ' 
.^.ctlon of prlv.t. cr^ .=hool). Th. third .chool. though .tt.ch.d to . 
„tlo«.l unlv«.ity. w.. oot .o .«l..iv.ly ,-r.d to pr.p.r.ti.n for th. 
™. «.=in.tion. .nd th.r.for. off.r.d-. «.r. r.U,.d cXi-at.-. cXi^t. 
„.„t.d .0.. .t»d.nt. Who p.rc.lv.d th-..Xv.; .t.. di..dv.»t.g. in 

' conpatiion vith other •qbools. 

Th. .ff.=t. of thi. .y.t- ar. cootrov.r.Ul .nd h.rd to ..uge. given 
... XlMt-tion. of th. Englfh X.ngu.g. Xit.r.t»r.. Shi«h.r. ..y. that the 
.y.t.« Wc. .doX»c«.t. to cultivate unifor^ty. ..Xf-d«UX. p.r.«.r.nc. 

. th. ..k. of th. «.tranc. ««»in.tio.."Cp. WD- «• 
ami achi«m«it for th. aalte oi cue 

^ Of ..p.yehologic.1 «.ta.tlon." The .aole.cnt .uiciae xate i. often . 

- .nee Of the .y.t«n. hut .ccording to Cuinmings (1980) it was 
cited as a conaequence of the ayaiam. « 

.Xr«dy high h.for. th. «.ination-.y.t.i. d«.I.P.^ ^""-^"^ 
.inc. X955 ^1. «-i»ti.n pr«.ur„ hkv. r-ai»d hi*h. In g.n.raX, 
Cu^g. (X98,0) and Vo,.l (X979) do»pl.y.th. ..g.tiv. c.n..,u.nc.. of th. . 
■ ^.t-. Vog.X a...rt. that th. d..ir. to .uccd on th. .-.ination. 
^intain. group .oXldarlty Ind th. «tlvati.n to atudy. In «tranc. 
^^.uation. a .tud„t.. ....tition i. not -th a -.XX circX. of^ti«t.^^ 

. ,ri«d. hut Vith thou-and. «f «^ »^ »« " — 

9^ 4b 
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t>.rtlclr^^»" dLcuP - ^ d.cl.lon^Ung. In acknowledg- 

iU th. i.port.nc. of t-cher «cpect.tlon. «id «i£orc«».nt of •t«id«d. for 
.t«d«it behavior, it i. i»pott.nt not to neglect th^on.equ«ic- of giving 
•tuatnt. «r. or Im. opi»ottunlty to di.cu.. their own opinion, .iwl to 
participate in the «king of .chool ded.lon.. We have already di.c«a.ed a 
relevant finding from the lEA civic education project: the «ctent to vhich 
teacher. r.*'pected .tudent.' opinionr and allowed th«» to be «cpre..ed wa. a 
conaiatent po.itive predictor of «re Icnowledge of civic, knd lea. authori- 
tarian attitude, (even vhen other factor^., -uch a. .ocioeconomic .tatua. vere 
beld cotiKKit) CTorney, Oppenhela mnd tamen, 1975). , 
in .ddltlon to thl. original .Mlyl« of Din. co«ntrl«. th. Itt d.t. 
tav. b«n r«n.ly..4.1n .««.! countri.. to furth.r inv..tlg.t. the 
toport«.c. ot th. Illicit =u«lcul«. Iom.y-Putt. .nd Fhllllpp. (1979). 
m .n »Uy.l. »« 2«l.na tav. u..d «t. d.t.ll.d -m.ut.. .nd 

, ^..d.d th. U.t of outco«. con.id.r.d to indud. .uppott for «..n-. 
poUtlcU right. W.11 .. .«l-.uthorIt;rl.nl-»,.nd tao«l.dg. .cor... 
Thl. .n.ly.1. h.. not only r.pllc.t.d th. finding th.t .tud.nt p.rc.ptlon. 
.£ „co„r.go«nt to «pr... th.lr o»n opinion. v«. po.itlv.ly r.l.t.d to 
civic. V«>wl»ig. .nd .upport for d-ocr.tlc v.l»... « .1.0 d-on.tr.t.d 
th.t .chool. *.r. t..ch«. r.port.dly «.r. pr.p«.d to dl.cu.. controv.r.1.1 
!..„.. «.d ,*«. t«ch.r. ««. vllling to involv. young P»pl. In curflculu« 
.nd di.clplih.ry d.cl.lo„. b.d .tud.nt. with hoth low .uthorlt.rl.ni.m .nd 
M,h .-VPort for »om.n-. right.. Mor»v.r. »ong !.» Z»Und .tud«.t.. th. 
,„c.ptlon th.t t„ch.r. «.r. .hdng f«orltl» In cU.. r.l.t.d to 
aore authoritarian .tudent attitude.. 

U.ing lEA data from the United State, and the Federal Kepublic of 
' Germany. I,iel..n(1977) analysed indica. of tolerance for dia.ent in political 
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11£«. H. found th. following to be th» moBt .Imlf leant pr^lictor. of high 
tolT«c. for dl..«t in the U.S.; <1> .tud«.t.' report th.t kno^ «u.e. 
or.«q.l.n«tion, of «v«t. v.. -or. important th*n «e»ori.ing «»e. or d.te. in 
th'.ir .001.1 .tudi.. cl.... .nd C2) .tud.nt.' r«>ort th.t they fr.qu.ntly brought 
cur'r«t .v«.t. up for di.cu..ion in cl.... In th. f .R.G. r.port.d .tr... on 
c*u... «»d «cpl.n.tion. w.. the .trong..t predictor; th. ..cond «o.t Importrnt 
pr.dictor v.. th. .C.U .«.uring th. «t.nt to vhich lnd.p«td«»c. of opinion . 
v.. «cour.B.d by th. t..ch.r. Thu.. .11 th. «i.ly... *o f.r und.rt.k«» of 
th. lEA d.t. corrobot.t. r.s«rch in th. V.S. revi«».a by ttwn (1980)- 
ro«rch vhich .upporU th. .dvoc.t.. of .n op« cl...roo» «.virom.«.t vh.r. 
.tud.ntl .r. fr.. to .*pr..« th.ir id«. on .11 typ.. of i..u... 

in .n.ly.i. of oth.r d.t. coll.ct.d by lEA in rinl.nd. K.rvon.n (1974) 
found th.t both .tud.nt. .nd toch.r. b.li«..d th.t .chool. g.v. few 
opportuniti.. for .tud«,t p.rticipation. School, .h.r. .tud.ne participation 
vas hlghar v.r. charact.riz.d by grm.r liUing for .chool by .tud«.t.. high.r 
l.v.1. of .Qhi.v«nent .otiv.tion .nd lov.r l.v.l. of .li«i.tion .nd 

«.ln, cl...roo» ob..rv.tlon .nd .»« of th. lEA .ttltud. .c.X... H.wl.y 
(19761 coBauct.a .n in-d.pth .tudy of cX...r.o« cllB.t. lo nMrly 80 flfth- 
,r.d. cU..roo» In th. V.S. B. found th.t t«=h.r. ^ p.ld .tt.ntIon to 
th. opinion. .«pr....d I. cl... (.. .».«r.d hy both .tud.n« p.rc.ptlon. .nd 
oh..rv.tlon.) h.d .t»d.nt. «ho «pr«,.a «r. lnt„«t In th. Id... of oth.r.. 
St»d»t. *o h.a «,r. opportuniil.. to W.ct vtth oth.r. In cU.. .Uo 
.h««l lnt.t«t in th. ld«. of oth.r. Mni -or. tol.r»« for dl«rrity. 
T<.cb«. ch.r.ct.a»d .. »p.cI.Uy f.lr In d«llnl «ith .tnd.nt. «r. 
Uk.ly to produc. I... cynldn. th.n tho.. V,o -.r. «r. .thltr.iy or 
authoritarian. 
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to th. .valuation of IM «i.cu...d aatXi^c, a co-pariaon of tht «ra 
.Mccaaaful IW cla..roo« vith tha laaa auceaaaful on.. l.d th« author; to 
advocat. c... atudia. In vhich controv.rilal i..u« «r. di.cu..«l ««1 in 
^•ch poaltiv. and ».,ativ. lnfor«tion about th. l.gal .y.t« !• I»r...nt.dt 

■n... t)r..«»t«d .hould not con.i.t.ntly d.l>ict tli. l.g.l 

^tl Ji SSuw and thua J«>pardia. th« in.tructor'a 

^ s'aSSiSt^ni: th. oti.- *^^3^'\iiirru^^^^^^^^^ 

not b« unr«l.ntingly n.gativ. (..g., J^'^f^J"" "J!**^ 
for citii«i'. right.) «id thua und.r«it»a boliaf in tha 
system (Hunter end Turner, 1981). 




.dddl.-o£-th«o.d cour.. for t«ch.r-.tud«.t r.l.tion.= thl. r»«Tr.h 
indict., ttat «m rU.tio«. vlth .tad«t. „d .t«.d„d. for .cc.p«U. 
l,.h.vior. tiith .llo«.n« »ox «ud.nt .utonomy .nd InltUtiv.. «. 
,^ort.nt m bringln, .bout r..pon.m. l..h.vior (how.v« »aosiIbl. 1. 
d.ftn.d in tU. lndu.trl.lU.d countri..). T"Ch.r. »ho .how v.r.on.X 
coocrn for .tud«t.. «ho do not pl« f.vorlt.., «ho .r. con.i.t.nt in th.lr 
.xp.ct.tlon.. -ho .dBlni.t.r rul.. f.irly .nd vho .tr... coop.r.tlon »ong 
.t„d.nt. .r. p.rt of .n i»pUclt ourri=ul» with .uch po.ltiv. con..,u.nc.. 
.. d.cr«.«. vlol«c. .nd ioar«..d »P.thy for .th.r.. Ih.r. .r. .l.o 
indiction. th.t opportuniti.. for .tud.nt. to .ohool d.ci.ion. l.-d. 
to d.cr„..d .U.n.tion. In .oclU .tudl.. fro. .hout ... t» 

„th« po.itiv. .ff.=t. (..... X... .uthorit.ri..i». .r«t« tol.r.„c. for 
div«.it,) .PP«r to r..uU fr» «co«..in, .tud»t. to di.c«. . v.ri.t, 
.£ 1..U.. in th. cl...roc« (inclnding th... -hlch .r. controv.r.i.11 .nd 

. ™m-« dl«cu...d. not ■.r.lT r.qiiinng .tud«nt. 
fro» .tr.i.lng th. cu... of proMm. dl.cu..«>, »" 

to MDorit. d.tu or fact.. 
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coll... --.^p.tl.» «. . «tt.r of eo«ia.r.bl. .ppr*..o.lon 

.cliol. in " 1» eouBtrl... c«p.tltlo» 1. . eo-on -»« o£ 

«,tlv.tln, .tw».nt. tov.rd »r«t.r .cM.v»«.t of .chool .«ili. « 
i. cl«r flo» J.p.n th. SovLt Union .tat th.r. .» «xlou. of 
»n..lng co»f.tltlon. «ch of »hlch -y *.v. ,dlff .r«.t con..,u.«c.. .nd . 
diff.r.nt pot-.ti.l for combining the b.n.flt. of both coop.r.«on «.d 

0. 

conp^tltion* 

>.,„Uo, 7 -. A n»b.r of naUon. tav. d«.lop.d currlooUr ,o.l. (.nd 
„.ocl.t.d »»rl.l.) to prO»t, co-on oor. vUu-. -=0.1. In oountri.. 
gl« «r. 1-Port.nc. to coU.ctlv. «lf.r.. in oth.r. «r. to Indlvldu.1 
■ b.n.fU. (though no country co.pX.t.ly ..gl-ct." .lth.r>. So., of th... io.1. 
■„a «t«i.l. .r. worthy of ou/' co„.ld.r.tlon (..... tho.. r.Utlng to 

t«chlng .bout lnt.m.tlon.Uy r.c.gni..d hu«n right.) . 

A nu^or of countrl.. hiv. put forth cl..rc»t .t.t-«t. r.g.rdln» 

v.lu„ chlldr.n ought to l„m In .chool (aong «lth .ub.t.ntUl Ju.tlflc.tlon 

„d, u.u.Uy. ..f.gu.rd. ...ln.t lndoctrl..tion) . They h.v. r..pond.d to th. 

...d for .duc.tion.1 .0.1. th.t .r. «r. .p.=lf ic th.n .li^ly Wing 

dwocracy.*' 

Sjdjn: A»n. W..t«n ..tlon.. S»d« b.. don. th. «..t to d.fln. th. 
„.aflc V.1U.. to b. Prctod .Ithln it. highly =«tr.ll.- -uc.tlon.1 
. „.t- (vh.r. . K.tlon.1 .o.rd of Educ.tlon for«l.t« policy. .p.clf U. 
currlcul. .nd pr..crlb« t«chln. «thod.). it .hould b. not.d. h.. 
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Ilk. «>«t oth«r.,lt b.. • .«b.t«ti.l pop^%.tion of 4»ll"nt ii«rl«« fro« 

; in school. «na IbbriMint > * "PO'^' 
of «d«c.tioa, . .tt of comcn cor* v.. «dor.«i; tol««»ct, *iu*llty 

of right.. x..p«t for truth. j«.tic.. .od la«in dir^ity, Thi* x*Port forc.fully 
ariu.. t1«t tU. .cbool 1. x.^iM. for WctltMt tli«i* 
J«.tlfy It. «i.t«c« «ia ln.«r. th. .urvivil of .od.ty. Each .tud.nt. 
.ccordlt* to th* doc«.«t, .ho«ld U fr.. to «i>lo.r. « pWity of v.lu... 
Bow.v.r. r1.tlvi«-.th« ld« tluit .11 ...lu- *« of i«rtb-l. not 

.ppropri.t* for the .chool. 

It i. th« tw*. of th« .chool. .ctlfig in cooperation irttb 

ih« nunil.* tndlU* to ccamunict. th. v«lu« . • • 

Z a iS"tov«o«nt hjv. MrjjJ ^-^r-i^'^^^iMUty. ^ 

th« .«*... coj«unity ..n... .olidarity ana Tlf.rMtl^rfif 

i«itud..^o d«ocr.cy. •f"«d.. toward variou. kind, of 

•oci.tal dwiation. (Borjaaon, 1979, p. l^) 

Tha Miniatry of Eduction laport givw th. follovlnf «a»pl«: 

i«tti.rant» W hav. ^alua. . . . lihich ar* inco«patibl« 

opinion of « CKt.In pupU md M» f«««y tt-Ul 
Sl«ll.rl)r. in th. c. ot f»lli.. -hi* tav. long b..n S..41.h. th. x.port 
.„u» th.t th. .chool. "cnnot .=c.pf d.r:-«»» "« l-'*'"" »» 
p»rt of pupil. fro« th«. f»lll... 

nr..do. «». lnd.p..d«c. .r. ,ro«.t.d In th. currlculu. not .. »d. I- 
th-..lv« but « th. foundation for coop.r.tlon. Soli4.rlty ,1th i«»p. .t 

l«.l. fro. th. logil .o-onltT to th. «rld co-unltr i- «=our.»«l. 
ft.rth.r, coop«.tlv. .roup op.rI»c.. .nd p.rtIclp.tion In .chool na«.Un, 
.T. .dvoc.t.d >. to .tl»ul.t. «Dr.l gtovth. 
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It It tb* polity of tht **r«di.b i^mtmmit t3sM% «il ••jot twchi«t 

.ukjwt.'* bt ««i«td for objtctlifity a^d thtlt .contribution to «cM«vlnt 
»iUo«l to«l». A co«iltt#« •ppoinc.d by tb« lUtlonul io«rd of Wuction 
c«i'ri.5«ct mttrUlt for r«toM «uch at tba u«a of »l»la«dln« •tat-tat. 
e.g., -a biataa or outd.ttd atltction of factoid «ttrlai) and inauffJciant 

of controvartlal to illuatrat. tb* UP t>«tw«a ld«^. and raaitty 

in .ocltty. Uaarly two thout.nd i»lac« of «t .rial i«rt «ta»in«! batvttn 
1974 and 1979. About atvaa ptrctnt wm« not approvad (Sorjaaon, 1979), 

So«* liailttd information on the tffact. of thait practlctt la available 
fro. the m Civic .ducation avody. in lAlcb Sv.dl.h preunivariity atudtnt. 
participated. Swedish atudenti ranked thiid a»on$ aeven countrit. in averege 
.core on toowl.dge of civic.. Thair lavel of aupport for d«ocr«tic v.l«e» 
v«« very hlth- In particular, m^pport for v««en*. right, na. atronger than 

in any other nation taated. 

p.^..n ri«ht. educetion t A ««Bb.r of European countria. and Cened. heve 
recently for«ulat«i program, of value, education which ate clo.ely tied to 
mternetional at.nd.rd. for bu«an right.. Th«it program, take a. thelt 
.tarting point the Unlver..! Declaration of H««n llfht., adapted u«nli.o«Uy 
by the Unitad Ration. In 1948. A report fro. the Council of Europe note, 
that the Idea of bu«n right, a. co«on core value, -y be aapecially helpful 
to taacher* who are not atrong In any particular r.Uglou. conviction (of 
^ are not |«r.itt«i by law to pro«te raliglou. tenet.). A mSCO repott 
on «>ral and civic aducatlon notad: 

the ttaiver.al Declaration of 8««n ll»hta P*f « 
^hlcal ba.l. upon wbiih to build raapect and «ndaratanding 
:J*tS;er5^:5 rUMly to prov. •«.;;tabU to jjopU of all 
Mtlon., b.cau.«t it ba. bean t««""l •^f "l^eS 
Saked to any p.rtlcular religion or «>ral code. (IWESCO. 

tDfCOttf 23M. 1970, p. 2) 
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y^...,t ti.p,,Mi. Of G^m^nf, A 1980 «»oltttion of tht Ctman i«*J«i«I«g 
»«„pott*l lif «ll |«li*ic*l ^«it* tp-ctncUy F»«ioitd feu«i» tight* 
•a„e«u«0. Ibl* b«t Um put into •ii«t not otUy to 

W.toty. Hut ia«o so rtligioui .auction and CtnMi* 

C«ttf lot roUtUal Mucttion (Boon) vtvich d.ilfn. t«cbi«t «»t«ri«l. on • 
^MXi^Xf of lt««« ?tr*odl(.«l icrm UtcuUtMd mUlf to .choolt) b*. 

ft^i..,, .tv.rai |.»blie«io.» on hm»n tiib«,- Thit ctnft « ca« 

of • «o.p»tit4o» «o.nt t..cbtr« tor curricuU on ba«ii rigbf; . 

»«bti«nit«l e«th ftitt ««• offtrtsJ 1» 1980. 

ct^t.. ««d A.ro,.I.S to tbt tv*l«tion of . C^^n colL^gu*. 

Tht t«tfeoc> «ugge«tt "option.** tmmm ^JJJ'^f * 
*f^ro«cht•) for tht r«U*itioo of htwan right*, for tbt 
SSuf " «» ^'••i* political dteinton.. lot 

fif iaLlitrof oppoTtttnJty it« our »oci»ty. for .or* .tU-- 

/rTni^iln inf r.«icipLio«. .ni for th. 
,U«fittlvt •ea.l is«tfutio«» to cop* with ^# 

„„.u..-...n. <H... .^...l.-. t. prom.* 

v>...«.«t» ».">.«. of «l«.tio» Uv. ».« «tJv.. 

«%*fh ftfMr «vtlw«ijio» ^»t« «*iikt* le&c-* 
V ^ ^* irtth lu»«« f i«>«i« lo «.^* «pprei«n» 
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f««c1i«irii l«a di«c««tion» ef to «k« impilii of ttit provl»loa» of 

tht IteivtrMl ©«c?.«r*tl»n of Stud«« Wrft Mk«d to contid«r . 

th, coi«tiiu«.c«i if «v«ryoat ««««g«a cultural p«ctlct« vhlcfe v«e 

«o«W«v«ntioi« ersh. BtcUr.tlon (•.!.. •Jftvtry). I« « •«cotti .pproaclt^ 
,t«a«att movtd to "i.«ming iit«tlo«t" «t nhich .rtlclti ftm th« ttoivtrwl 
»tcl«r«tion were vrit£«» oa large theet* of wer «nd «t iihicb newspaper 
»tori«» de»cribi»g contravention, of aach article vere avatlaUe. A po.t-tett 
. evaluation ahowed the »o« at^iivt and aelf-directed group to U auperlor i« 
ttielr knowledge of iateruatioaal Uv* 

There h** contidtrable attention to looral education in Caiiada. 

A aurvey condueted by the Phi Belta Kappan> iti coapaxiug U.S. and Canadian 
teachera. found that atreia on re.ponaibility to othera a» part of »ora^ 
«4«cation v«. higher in Canada than in the U.S. Cohere taachera vere «ore 
likely to favor auch approachea a» value* clarification) (Berah and fagliuso, 

1977)^ 

In the Canadian literature. Coo»b« (1980) atreaaea •aUng atudents 
aenaitive to ••morally batardowa actioaa," aituationa vhere one miat wk. a 
•oral choice vithout being aware of it. le advocatea that atudent. be given 
practice in eon.idering the conaequencta of iihat they do for othera* well 
being (potting th«»aelvea i« the position of one who might be hurt by their 
action and eonaidering the r.aulta if arveryone in aociety iNrere to take al^ilar 
action). 

iKtanaive wteriait for *oral aducation have been ««d«r development at 
tfa. Ontario Inatitut* for Studita in iducation. In deacribing thia project, 
lack liva* conaiderabl* attantioa to the pMloaophical baaia for valuet 

ad«cation. "fte baaic value, be propoata for reflective conaideration include 
Ca»oo» othera) aurvival. feappin..., hMMlth. f.ilowahip. belpihg othera, wi.dom. 
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fr«.do«. sua W*ct fto. otl»««. H.ny tidigion. and cultural tradition., ha 
arguas, aftaa on tha ptoK>tiott of thaaa valuaas 

lha raflactiva approach to valuae aducatlon doai J^f* 
SJpJ« hu«niS that atanda aa an «^ 
SwSition to religion. "^r^r'K^TVJ^Zl^^ 
tZ raflactlv. approach f"^'*^' • /••^•/f' Si J!liEii>u» 
•ducation ara in turn Influancad in part hy tha raixgxo^ 
iSriSSrS tradition, (of 'vhich "h«».ni«a^«.y h. one) 
fro» which the atudenta co«*. (p. 19'). 

The approach of the OISE/Beck program i. acl.ctic. It develop, .kill, in 

value, analyai. and c«tter. on prohl*«. of l»«.ortance to .tud.nt.^fri.nd.hip. 

p«niah«nt, bullying, vork and lei.ur a (a«ong other.). 

in developing thi. program. Beck ha. confronted iaa».e. rai.ed «rlier in 

thl. paper. He crltici«. indoctrination (defined a. too little attention to 

reaaoned analy.i. and in.ufficient openne.a to different opinions). He 

reject. lohlberg'. approach aa paying too little attention to the affective ^ 

and behavioral side of morality and relying too much on .oral dilema. which 

appear io difficult to resolve that they "di.courage students from engaging 

io value inquiry or lead them to a highly relativi.tic view of value belief." 

(Beck. imU p. 193). He likevi.e find, values clarification wanting because 

it ••maintain, that right and wrong i. just a «tter of opinion" (p. 194). 

Great Britain : itoral aducation in England ha. been greatly influenced 

'by the work of John Wilaon. who developed a theory of .oral education (in 

contrast to Kohlberg who.e theory of «ral development wa. applied., mostly by 

others, to education) (Wilson. I968j 197 The co»pon.nts of thi. approach 

include concarn for other people Cincluding regard for th«« a. one's equals). 

•pathy with others* feelings. Imowladge about the consequence, of different 

actions, ability to formulate .oral principl... and disposition, to take 

.oral action. In one «xa«ple. he speculate, why a teenager .ight ...ault a 

IPakiatanl in X^ndon. The aggraa.or .ay not consider faki.tania a. paopl* 



,«1 ,.t„ h. -y »ct on i^... Accordi« t. Vil.» -cb .£ th... .ourc» 
.f -l«rri .ctlon" «n t.. .ddr»..d by .auction progt». (.t «ttou. 
, Including M»h.r «luc.tlon) (H.rii.on,"7B). 

' KcHuil a978) h« d«.lol..d . pro,r» for Blltl.h pr.-«.n. clled 
Uamlng to Cr.. *lch o».. -ucb to »ll.on'. tboory. A no*b.r of ln.troc- 
. tlon.1 Mt. for thl. progr» b.v. b«n «t.n.ly.ly fl." ti.t« In EngX.nd. 
■ Th., .tr... X«rnln, to t.V. cth.r.. V'Ut o£ ,1« «d to ld„tlfy th. 

con.«.o.nc.. of notion In .Itnntion. vhlch pilot r..»roh lndlc.t.d vor. of 
• lnt.x«t to .tud.nt.. »»!.. .nd X.g.l ln.tltntlon. .r. ,l.o lnclud.d 
topic. Ihl. program ha. b.«> r.c.lv.d .Uhough It .ba. .l-o b..n 
crltlcl„d for . r.Utlv.ly nnrrov vl.w of «r.llty (1.... «• f=- ™ 

conBideration for other*). 

toothok Brttlih Plrogr™ »Mch ha. dr.»n up . .hort ll.t of v.l».. 1. 
th. Politlcl Eduction projoct. llutll .bout t.n ycr. .go. th. Engll.h put 
th.lr Ifeth m tapUclt r.tb.r than «pXlclt tcchlng .bout d»ocr.cy 
(Str.dXlng. 1931). The only .t»d.nt. »ho x.clv.d .y,t«.tld cl,lc. 
ln.tructlon"«*r. tho.e vho oho., to pr.p.r. for .n -.=ln.tlon In th. Erltl.h 
Con.tlt„tlon. Th. lo».rlng of tb. noting .g. to .lgbt..n Un 1970) .nd th. 
r.l.ing of tb. .chooX X.«ing .g. ln=r»«d th. pr...ur. to IncXud. i«.r. 

. . J n>. ...ond'.ry curtlcuXoa (HMt.r, X977). , 

poXltlcl «id .ocUX «Juctlon In th. ..connntj 

Ihu. . progr«. of pubXlctlon. m t«ch.r .ortahop. -.. u«d.rt.Ic.n by 
tb. PoXltlc.' M.ocl.tlon. lb. concpt of . poXltlcXXy Xlt.r.t. p.r.on v.. 

the focia of the program: 

rh^-to-oo„Myi!i.r^^«^ 

"tuatlona. a*»t«r. cited by StoUrt. 1979) 
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Ihi. politically llt«r*tt person vould be able to recognUe political 
di>en.lon. not «r^y In Parllaiwnt or political partle.. but al.o In achool 
or on the job. DiXu.tlon of political laauei. eepeclally tboae on uhlcb^ 
Indirlduala di>aKree.are at the co?re of the program. Porter ClWl) note, 
thai Vl^i'^'l literacy doe. not4urport to be value free, but . . . depend, 
on a particular aet of attitude., e.peclally the naturalne.. of political 
conflict." 

One aim of thi. program 1. for student, to becone conmltted to five 

procedural values-freedom, toleration, fairness, respect for truth, and 

respect for reasoning. These values guide political behavior vlthout. their 

author, feel, limiting the content of beliefs in a narrowly ideological .en.e 

Material, developed by thi. project have been taken up by a number of ^ 

achool. ind evaluation ha. begun. The project ha. been both prai.ed and 

criticized. Some argue that it promote, the atatu. quo in politic, and 

legitlmires the power of exi.ting group. a»rown.l975) . Other, fear that the 

project will .ucceed too well In ".tlrring up the citi.enry." Although the 

wdel is .till in a developmental pha.e. it de.erve. clo.e attention 

eepeclally for it. .election of procedural value, and aa.ociated matferials. 

Soviet Union : In the U.S.S.R. moral education 1. defined a. education 

vhich . contribute, to the good of aodety and which enable, the individual 

to fulfill hi. or her public duty Ohm.tan. 1981). Short U.t. (and not .o 

abort li.t.) of common value, have been d«.eloped. For example. Dunstan 

report, the following objective, a. characteri.ticof the ay.tem:^ 

To promote a per.onal awarene.. that the' ^^^^"/J^",!^ 
aociety. dependent on it, and anwerable to it. d«nand.. 

To organLe the child*, relatlonahip. with the Immediate 

Sder collective In a apirit of .utual reapect, 
re«pon«ibility. and critical judgement; 
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10 d«v«lop ttniM Ccontclwc. honor, duty) «»d 

qualitit* (honMty, cour«|«, conpistoney) ; 

To toculMf . l»o.itlv .nd crotlv -"Itide to Ubor. 

mvolvlnt purpo««fuX choice of Job «ad the right w ot 

iJIJi tlL th. .hlllty to rci.t incongruitio.. 

(Dun»t«n. 1981, p. 194) ^ 
^^^icSXm^^^^.^ B^±^^^^^^ .tructuring of *U 

«p«ct. of th« .ocl.1 •nviron.ent. Including th. .chool. & thi. «.y. it !• 
po..ibU for th. child to co«e to und«.t.nd W». d.p.nd«c. on .od.ty .nd 
th. «.c...ity'to harmcni.. one', conduct with .oci.ty'. d«.nd. .nd intereet" 
0)un.t.n. 1981. p. 193). fro» thl. per.p.ctiv.. .utono^ of individu.l choice 
dc not repreeent . high level of «>r.lity. but r.ther i. vi«.ed .elf- 
centered. 

in region. vh.r. .on-Ku..Un .roup. live, .duc.tlo. ot th. "».» Sovi.t 
«n" h.. «.nt di.coar.glnB «ny tr.dltlon.1 .ttalc pr.ctlc... H««:th.l..., 
.k. Sovl.t union contlnae. to b. . highly «v.r.. .octety vlth »ny »ultl- 
col.«r.l tr.lt., in It. .chcol.. lor «.»pl.. n«rly .««.ty Unguage. 

.r. .poV«, by Sovl.t cltl.«... Whil. blUngu.ll«. h.s been pur.u.d . 
«.n.. of ,r.du.Uy lncr«.lng th. domln«.c. of Eu..l.n. thl. policy h.. oft«. 
.um«. into . .t.bl. .ltu.tlon »hlch do., not «.d.ng.r th. .»rvlv.l of th. 
..tlv. Ungun... B«.c.. .chool. In »ny .r„. .nd *v» .0.. »nlv.r.ltl.. .re 
conductod 1. noni»«,..l.n l.ng..g... to b. .nr.. th. li.port.nc. of Bu..l.n 
«rl« grMtly f rot. ilnorlty to idnorlty. Tho.. .Inorltl.. which .r. 
„c.gnl.ri .. "n.tl.n." vlthln th. Sovl.t .y.t- C... CorgU. ».b.M.t.n) 
b.v. b.«. .bl. to -l^fln their Unp-g«. th. I.1-.1C p.opl.. .nd In 

th. C«c«.«.. «.n th. urb.nlx.d .p«V th. n.tlv. l.ng».,.. i«n, .Inorltl.. 
«tth .lo..r tl.. to th. do.l..nt lu..l.n .thnic .roup, hov««, d«r«.lng 
„. of th. «tlv. l.np».. 1. th. rul. (Crr.r. d'Encu..., 1979, 19Bli 
Silver. 19 6). 
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of tb. =h.r.c»rl.tlc. ot el...ro.- .t th. ,r«cl»ol .nd 
.l«nt.ry 1»U In th. Sovi« »»lo. MMcrlW In tta pr«lon. ..ctlon «d 

Mttvl.1.. «. .dul««.t«.d .nd air.ct.d; r.l.tlon.bip. b.t«« .t.d.,.t. 
..^■t«ch«. .T. vr., fco» th. «rly ,»r. ehUdr„ |lv« . th. 
tap.rt.n„ of contributing to th. .roup. Sld.1 (1973) d..crlb« th. 
,.rv»lv„«. of «r.l l«.on. ,.rt of th. t«chtng of oth.r .uM.=t= 
in ,and.r».rt«.. Chlldr„ .r. «.cour.,.d to ld«tlfy -1th h.rolc flg»r..-^ot onl, 
..tlon.1 l»d.r., hut ^".o ordinary tltl.«. «ho »..ge In .ct. of .p.ol.l 
cour.g.. Sh. not.. th.t t-o distinct hut co..pl»««ry .ourc„ contribute to 
thl. «nlfl.d conc.pt of how childr«. .hould h.h«.-.ocUll.t Ideology .nd 
tr.dltlon.1 Chln». cultui.. both of vhiS »ph..U. th. l.port.nc. of .ocl.l 
responsibility (see Cagan. 1978) . 

ft™ .tudl« of Chln«. m I.lw.n. Bong Kong. «.d .n to.rl»n Chln.to«>. 
«U.o„ (1981) h.. d.v.lop.d . theory of xor.l d«.lop«nt »hlch mu.tr.t.. 
th. lnflu«.c. of th. tr.dltlon.1 cultur.. B. U.t. thr.. ».«.tl.l 
ch.r.ct.rl.tlc. of highly d«.lop.d W.Uty-r.clproclty Cth. .bUlty to 
rocognlr. th. cl.l.s of oth.r. on on.-. b.h.vlor). -P.thy Cth. .bUlty to 
put on..Uf m .nothor.. pl.c. «otlon.Uy) .nd lndlvldu.1 r..pon.lblUty for 
„„... d.cl.lon. .nd b.h.vlor. Chin... cultur. with It. high d.gr.. of group 
c«t.r.dn... »d u.. of .h^lng produc« .trong group ld«.tlflctlon .nd 
confor^ty. »PrM..d with high lev^. of rodprodty ..d .^thy. 

Sld.l Lnd Sld.l (1981) .tt..t to th. r.»lt of thl. .ocl.llt.tlon 
.. 1. in th. conc.pt of "r^olutlonary optl»l.»» »<ng »lnl.nd 

ChlnMe adults: 

h.ll.f in .ubordln.tlng th. f..lln.. '^J^'^'^ " 
the needs of the group of which they sre a ■emuei. 
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' ^.•ll.f that l»aividu»l» art p*rt of •OMtWng 

^SctoJffii tSvolutlo^ glv ii«ni«S and joy to lif. ... 
«w«n,with f«r«on»l lacrlflct. 

■Th. Ullef in th« inflnit. capacity of P«opl« '° ' * 
Sl5;"tjLi:ive. through faith in the revolution. 
(Sldel and Sidel. 198l» p. 315) 

.«-mnn v.lue In aoiBe countrleit, the short li»t of 
Solidarity ai a c otnmon value. 

v.,«. to fo.t«.d .C.U.01 corr-pond. r.Utiv.l, clo..ly to^th. 
«Xu.. -MCU .PP..r to -.r,ln. «rop . i. t.. ^t.. St.t... 

Oth.r co»trl« ai.cu...a i. tM. ....rtion l..p.cUll, Sv.a.n. th. Sovi.t < 
^OB. .nd CMn.) «.U .. countri.. d..cri..d U tM. p.p.r^^ 

C..p.cl.lly ..P.n) Uv. -d. coiuctlv. co^nity loylty or ".olidarity . 
«r. coMdou. focu. ttan It ha. b.." 1" th. V.S. 

Cs.n (1978). in .u_rUing . v.rl.ty o* thi. r....rch. .rgu.. that 
ch.ldr.n vould. b«..f it if .doctor, -d. »r. .tt-Pt. to fo.t.r 

K.«.d on altruinn. cooperation, and concern for 
collective character— one bated on aitruxw.. 

^ w.X^r. of .th„.." ,Phildr.n »o«Xd h. 1... co.«u..d .hoot .t.nd.rd. .od 

U^^y to ^ in P0.iti,. h*.vior. Sh. .«„.." «r. 
.otivit, in ».S. cU..roo«, «.r. r..pon.ihiUt, on th. p.rt of cUldr. for 
„«.r. of oth„^; »r.-«P«cit -.d.lin, of «r.l b.h.vior h, t«ch.r., 
itr... on horoic -od.U ^ -tori... -r. opportuniti.. for dUlogu. 

concmln. «»X .-X- — " 
developing greaier reciprocity. 

01d.n,ui.t a«« .r^. -ong the .« lin.^h.t ,r«t.r .tt»tion to 
pri-r, .roup loyUt, «d th. co-on r.od. .Uhou^h it ^.ht cl..h -ith 
^..ic individ«li». ««ld r.duc. .U«-tion -on, p.opl. 
contrihot. to . .or. pooitiv. .oci.X .rd.r. B. .rr-. forcfulX, th.t th.r. 



,4W b« no »«c.»y4 conn5.ti?.Vb,tw*en .uch^. focu. «nd .uthorit.rl.n 
to>r««tnt so Ifog «^-ir^«; citi«nr to te vigilant. 

L—i^ He— 

A..«tlon 8 : In lndu.tr Ulixed .odetiM. televi.ion and other Basr.edia 
hAV* an laportant and often negative effect on young people' a 
taluea. Educational programs could 'hive a poai^ve effect on atudent 

underatandlng and uaage of Bedia. 

' . ' ' 

Murray and Klppax 0979) have aummarited a large volume of re.earch 
conducted In many nation, on the effecta of televiaion on value, and behavior. 
The negative effect of televi.ion violence on valuea 1. well dqcumented 
.croa. the world by eltperlmental and field atudie. a. w^ll a. correlational 
ttethods. 

Murray and Klppax note that televi.ion .erve. a variety of need, for th-r 
indlvidual in addition to entertainment-for per.onal identity, for aocial 
. contact, and for information about th. «,cial .world Ce.pecially tho.e groups 
or events with which the individual ha. little direct experience). Noble 
(1975). reporting re.earch on Britl.h, Iri.h. 4hd Canadian children, al.o 
^mtained that televiaion aatiafies per.onal needs. In previous decades, 
living in a village .ociety expoaed children dir.ctly to an interdependent 
community, to the need for «pathy. to .odal role performance which could be 
learned by ob.ervation. Television 1. one .ource used by children to obtain 

Elmllar experiences today. 

The rl.e of televLlon «u.t certainly be credited with part of the move- 
Wnt away from traditional values in the behavior of the young. Tho.e who 
vl.h for a return to character ^iucation In achool which could inculcate 
■ truatworthine... obedience or almiUr virtue, will surely be dl.appointed if 
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th«y £.U to r«ogni«t tU of t«n contrattlag .ff^cl* of •«.. ■•^1*. Soae have 
.ttggofd that t.l.vl.ion Itaelf could b. u..d to promote pro-.oclal behavior 
if It included .ore «>del. vho behave In positive c.> altruistic wy.. 

•. About ten year, ago TOESCO Initlatad a study of ^dia «lucatlon In twelve 
industrialixed countries "because of concern for the contrast between school 
values and those portrayed on television-violence. aroticlSB. and 
dependence^^on luck. The educational aystea in aach nation gave attention to 
educating children to Interpret the «edla tnot Halted to television but also 
including film., newspapers, etc.). Mlnkklnen (1977) was part of the survey 
team and also prepared a aodel for «ore«pllclt consideration of aedia in the 
curriculum (including sample lesson objectives). The results of this effort 
would be especially useful in the teaching of .other tongue, history, and 
social studies. One of the al». was to help children distinguish between 
reality as portrayed In documentaries and in fictional progr«ns. Students 
were to be encpuraged to consider how the author's or producer's beliefs might 
influence the progr«. and to explore way. to use alternative sources of facts 
(in the case of documentaries). In another set of unit., .tudent. were 
encouraged to take the ».« media a. ^^^bject of .tudy with regard to their 
sociological, economic, political and technological relationship to society. 
Who owns the major newspapers or television atations. students were asked, 
and how are they financed? How might this influence their presentations? 
What values are represented ^various Und. pf^^^^ 

«,st influenced by certain programs? How can citizens use the media for 
their purposes? These types of questions might be suitable only for more 
advanced students, but indicate a potentially ^VVro^^^ to aensltirlns 

students to media Influences. The marvey noted that this att-q.t to «c.mlne 
■edla's place In society and its Influence on Individuals was most prominent 
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to Sw.d«n» Iinl.nd. .id tb« F«d«.l fpubllc of e.rmny C«ong the countrlo 

Conclusions aiid ltecompend«tlon> 
' Eduction vhlch .IM *t •xctlXwice 1. not value fr.e. H.itlier ..hould It 
UU« « dopmtlc .t.nd, imoring the multiplicity of value, to which .11 
.tudent. .re «po..d .nd yre.crlhlng the .emoiMtlns of creed, or the pr.ctice 
of petrlotic ritu.1.. In our view, .n «icellent •duc.ti^n r«iuire. tolexence 
for the Ide.. of other. (plurUi«i) vhile .voiding r.l*tivi«n Cthe notion that 
all v.lue. .re equally valid) . 

' Improvement in tW. ..pect of eduction In the United St.te. i. too 
i»port.nt to be blocked by .rgument. over queetion. that educ.tor. .re in no 
po.ition to re.olve. Di..gre«inent over religion. i..ue. h.. in the p..t 
r.i.ed .uch question.. Since our Conetltution preclude. b..ing the v.lue8 
taught in public .chool. on . particular religion, the value. nece...ry to 
.u.t.in and enhance .oci.l .nd civic life In the n«t gener.tion «u.t be 
grounded in .o»e other way. To be .ure. tre.ting other, in . re.pon.ible 
v.y could be justified In term, of .ever.1 world religion. (Beck. 1981). 
But it c.n .1.0 be ju.tifled Independently a. p.rt of the .e.rch for human 
rights accepted by all peoples* 

In the introduction, we noted hnw profe..ional opinion In the United 
State, ha. .wung from .upport for the Inculction of .cert.ln v.lne. to 
dLcottfort with indoctrination and. •» a reault. to . d.ll for critlc.1 
di.cu..lon of -or.l i..ue.. toericn «Iuctor. have thu. been .uffldently 
alerted to the d«iger. of the two «tr«»e.~indoctrin.tion to the point of 
di.reg.rd for .11 other point, of view .nd criticl .naly.I. to the point of 
ab.olute rel.tivi«n. Bene, thl. could be .n .u.piciou. time for ren«,ed 
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*i.cu«»iPii of T«lu« •dttc.tlon. ..^•cliny U th. di.cu«ion do«« cot b.coae 
poUrl««d aiv! if *t«li«i« propo.al. for l«prov.»tnt are forthcoming. 

It i« l«port«nt for the Co«nl»»ion to five prominent ettention to v«lue«» 
for.it 1« m « perticulerly advmntegeoue position to encourege «&»t«ntive 
and nonpolerixed dialogue on theae iaauea. If the Comieaion does not 
acknowledge thv laportance of valtiea» the reader • of its report iwy conclude 
(contrary to Aaaertion 1) that achoola can and ahould he value *ree. They 
luy alao asawe Ccontrary\o Aaaertion 3) that alogana anfi patriotic xituala 
are a aufficient anewer to the prohleme of educating a democratic citizenry. 
They might al.o decide (contrary to Aaaertion 5) that educational policy la 
unimportant in influencing the values learned in achoole. %ey could conclude 
(contrary to Aaeertion 6) that little attention need he paid to the implicit 
curriculum of achoola-the vey. in vhich atudent. learn ahout fairneaa from 
heJug fairly treated or ahout reepect for other.' opinion, from a cla.i oom 
climate in which atudent. and teacher, are free to «xpre«. opinion, on a 
variety of ia.ues. They could conclude (contrary to Aa.ertion 7> that it i. 
l«po..ible for any truly democratic aociety to agree upon a common aet of values, 
'nnally. if the Commi..lon fail, to addre.a thl. domain, readera may conclude 
(contrary to Aa.ertion 8) that televi.ion 1. a medium to he hewailed rather 
than uaed toward po.it ive goal.. ' • 

The Commia.ion ahould he atraightforward in augge.tlng way. in which 
.chool. can impart value. con.tructively while avoiding indoctrination (a. 
defin^l hy Oldenqul.t. 1979). Aa our comparative analyaia of induatrialited 
couBtriea indicate., there are «any -odel. and approache. which achoola might 
conaider. It la therefore important' for the Co-«l..ion to «k« ««e choice. 
anA create an agenda for valuea education which will he a conpaUng ha.i. for • 
irideapread dialogue, for convenience, let u. call thi. approach the 

9^ flh 
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•»t«bll«h««t of « e n«lltion «fttnd« « »y thi* ttm «• a plan of action 
th«t wouia »p«cify lo«lt and »««at4 cfe«n««» In valut. •duc.tiOB for Aatric.n 
•chool.. Sittc* bro«d tod c«ipro«i«« «r« 1>o£b f»port«it fMixtt ol 

•uccMtful «>v«««t. for Chang* irttMn our polittcal .f.ttxi, thm fom«l»tioo 
of a coalition agtnd. vould i»ot dapeoi on contaaau* <i.a.. imlvar.al agrawtnt 
on -value.), but rather on coamitatnt to cartaln procedural and a limited 
nusi>«r of aoclal» political or educational actiena. 

Lav-relatad tducation ia an exaaple of part of a coalition agenda. The 
law «8bodi*» valuea iihicb appeal to divarae conatituenciaa. The value, of ^ 
aocial order (including ra.pect for the law. obedience to the law, and" the - 
appropriatene.. of puni.hment) are «tt*r. of concern to a conaervative 
conatltuency threatened by fear, of individual or collective lrre.p.n.,ibility^ 
and unchecked aocial conflict. The value, of juatice. to the ««teftt that 
they are afflbodied in the Uw, have wide appeal among both liberal, and 
con.ervative.. Theae value, include, for ««»ple. the prohibition of 
arbitrary government action and the right of redrea. by the court, for people 
vho feel they have been unju.tly treated. Frotection by the law of certain 
individual right, i. al.o attractive to the large .ajority of toerlcana. In 
.adltiott. the law incorporate, a coac.m for collective well-being which , 

' ■ 32 

broaden, it. appeal atill further. . 

We do not propo.e to include in an educational coalition agenda valia.s 
vhich are ao atrongly held and inapire auch conflict that accomodation appear 
iBpoaaibl* in the abort run. iO^ortion. cr«itioniam. right, for ho»o.«xual. 
«d prayer in the achool. appear to ua to be aaaapla. of irraconc liable 
^*l«e conflicta«-at laa.t within the contact of Aa.rican public achool. at 
the preaent tl»e. In building a coalition agenda, it would ba important 
to davalop proceduraa for dealing with iaaue. that are i>olari«d to the point 
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«nni«.. th. .cW h.., t.l.d to *. » "» »»' 

«^ 1. « «lu» «luc.tlo«. It,. .."in* to"" " 

h«.v.r. «rlt o^, l»o.« 1. « " O'"" 

th. cout.. of .o«oo .ivoc«.<l. .h. '■^^ •«""•• 

aiui lt» pot«ntUl MtSt» and dif tcitncIM . 

«,„c«lon Wd th. ,ot.««l ««U...d jud... of .uch .n ....d.. Ih... 
j»dg».«t «u>d oo. U . .KPI. 0. "o.fd.oc. c. d.».v 

■n..,. would d.b.». durlog .hUh «P.». criucu. P.". 

th. .,.nd. for .l.r.pr„«ti., J"^*' 

bi«»«<! toward the 4nt«r«»t» of the tith ox |»w«rtui, 
«t«rt«dt court* nlfht find l«cTs ot comormii.j » 
'n«ll,. . co.Utlo„ ...nd. .i.pl>- f.U " »•■>"•" 



Hou c„ th. Co«l..i™ »ke .dv.o..,. 01 pMU co.c.r, ov.t t^r 
of curr.nt pr.ct,c.. dr.- up a vUhU co.Utlo, .».nd. .»d 
.o...d in ».«.. .d«...on. m our the .oUo.«o» ..... 

would be appropf Utti 

Mcfhall. • or W»t«r » » • n rfwi Hlnkkluto work 4o 

Im WJ,1 iT'J^tr «. «»»« 

3udi«nt, wrr.nt .paci.! «tt.otJoo. 
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rulJiuU Mill to c»ttr»ai, fomaatta Jo 1^4 

Count Jl for th» SocUl S«udi«t, thtWufti 
A««oiiittlo» of School lk>»t«» Mmt« lor 

wUXr^. u.a i« 

«i»o** v*l«ti «d«citiot>. A e6»i,«"n •s«"»"^ - 



f^, rf*«»raitv Mt btli«*t. tor 
, , »f «««n««r., „i 
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«c.U«.c. 1» «lo.. ^-"tloa 1. a«H«U. oar 

.0 «r« u^B. a.«iq.M. P«c«« i. th. .r„ .« 1. .lowly 

.o«tl«. P.tn«l, 4«.X0P.d, U *..l»-«l.r«o.nmo. of ai„.r.»«t 
( ..... through o, *lv.r.. iro»p. .«a co».ia.r«lcn of «h.x 1. 

.ho« otwr Proc^d. through „=or.ltion o£ ^t U 

.....a or lo,t 1. the of co-o» »o.l.. thor. 1.. « tM»k. 1.0 

vl.hU .hort-out 1. ih.« .t.p. tcvl.r4 th. l^rov«.« of v.lu.. .auction In 
the i'nitea St»l««. 



4 a 



Notts 



3« 



•auction jnd -J;ir^;«»e2fr;4lr^^^^^^ 
that the infft U in «»y ""i^** •.ijjinn to «cliftoX« contribute to 

.ocialiwtion. ««!^^'itnivr.tp^ct.Tf iM^uiiSitiSn. la our view, 
•ente. *ocut*iJg on the «««»tive ••J*J"4%J"„,utr.l con«equenct.. The 
,oci»ijl*htion c«i ihi ;io?«. of «kin8 judgement, .bout 

•xSreSlon y^*! «doc.tion f «>ctt.« on tne pruc 

5s^t »55Hi^3rVth? l«J«i«* !Ji5;r.tSStrmiKht to lt.m. Civic 
i«Evid«.l «r other «>r.l •^^^^oJ^'^f JJ^u^Sf^^^ * 

subject or unit !„5 ! cul.r politic.l ideology, *■ *• 

?o12'2Hh:14^^^^^^^^^^ ?nf.x»tion ..out the .tructur. of 



a/ /or .n .x„n.« colUctlo» o* on .Auction. ... Cochr«... 



for txmpU* of »«clv * S'* •^"^ * 



5. 



ii«*ion.l Coaanie.ion on Excellence 
H„rn .nd Bum (1982) in their J-P^^^JJ^f J,^^:^;tl^^ co»p.r.tive 
in Eduction .re t*luct«nt out of the context in 

a«»lf .i..>«»u.e of f f ;.ve.t. .hould be tept in alnd 

vhich they net* 'J'^^'l^f ^^i^^.^iJ^ cSp.r.tive eductor. h.ve ptrheps 
but .houad not *»h«tr«in tbe di.cu..ion^^ ^^^^^^^ ^^^ -^^ 

become too c.utiou. ^"/^'i'. ^"P!'^*«cS«Jtion for the Interpl.y of .ocl.l 
borrowing «t» .dvocted «if °" "oS «^ch cution .bout tr.n.f*rring 
«id eduction.! ««>«"-,^\^^"'Ji;/^y .toply reinforc p.rochi.li«n in 
practice* from one country to _;»; ^ country, •t.te or 



iciinCM, polltlcl .auction. ^"''I'f" f .'MJic In r.Uted 

»tibStct«, . principle underlying mxj. *u 
(Dufty. 1980>. 

. ^ «ee lUma Kid DMiiela (1979) «id 

For further di.cu».ion of the.e point., .ee H«ia «. 

Oldenqui.t (1979). 
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8. 

9. 

10. 



12. 



13. 



JoiSJ^^ " «. u «».utio„. 

,„ «,r. l.t.r-.tt» on th. m .tudl A...rtlon 3 «.d .Uo Tomfy. 

OpptnheiJi h Fmrntn, 1975. 

FopuUtion II »a ^"P^i-'t^LjI "^"f en (Ss) for further di.cu.sion 
studies. See Tomey. Oppenhsio. and ''•'^"^".i""' j^e number of 

of the definition of theie popuUtioni «nd the .«apling. Tiie numo 

temcheri in each caie m •» followi: 

. Population II Population IV 
FRG. 218 254 
Finland 302 333 
Ireland 270 259 

I"ly 69 
Netherlands 168 « " 

New Zealand 582 565 

Sweden 

V S 317 285 

th. .ua of tMch.r. from th. tvo popuUtlon.. 

Th. conflict tkr^'ir^hrji^crtiJiJ^tii^ -i;%r;.ro« ;«S'ni 

M.rx .nd Jtax «.h.r vhll. th. but .till Introductory 

ri^cu:ri:nrfns:«ni«:r.r.-K.r.ur.:d^ (»,">. <»">■ 

and Vanfossen (1979). 

Poltttcl cuUur. h.. h.» <'«";jJ;,i:/,"^"S:^^^^^^^ 

1„ con.id.rtng th... ■>«««"-;.i\i:r:U:""J« U^^J^^^^^^^ 
th. dlff.r«>c.. b.tw.» slHrSn/vh; .r. int.m.tion. 



14. 



15. 



in their orlcntaticmt. 

HOT. th„ 30.000 "•s;;'i.r.g«rcS j"cS:srinri:3?o"rincip.i. 

5.000 t..ch.r. 'r'ffi^L*;. * STichool. «r. ..l.ct.d from 

ud huduitcr. d..crlb.d th. ''J^^!- ^^j"" ;„portlon.t. to their 
n.tion.lly .tr.tlfi.d fr«i.. »ith V i«. ..l.cted r.ndonily.frM 
,tud.nt bod, .1... m «>5 "'"J JJo^ortl^nll to th. .ix. of 

ssiVcri^' sM^r-ii^riin^^^^^^^ i.t.r«tion.i 

■xxalysis. 
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Kffort. >t ehar«ct«ri«ing tutional culture or natioMl character run a 
VJlV^rul ofiJwtotJpiSg. ror Japan we have relied heavily on the .o.t 
iSd I.Mic.n .Sola?on Japan. Edwin Rei.chauer (1976). who «ate. an 
2j:JtSr«ILJ: "Al^et aSything that .dght.be ..id -^-t Jap^e-e in^ 
^.r.l would not be true of .any and loight be fUtly contr.dict.d by .one 

Si) ror oiher well-in£on»ed .tudie. of J-P-""f ^'shJliS^i Q???) 
iScietv .ee Wo-^n (1981). Cunning. (1980). Ma..ey (1976), ShlB«hara (1979) 
«S Joi;i a97;r liey differ .ignif icantly in their P^-P'^'/J* "J.^;!^' . 
Interpretation.. For «x«nple. the economi.t Bownan enpha.i.e. individu.1 
SoJS anSropolSgiiilly oriented Shinahara put. «.ch «,re .tree, 

on the influence of group norms* 

The .ecurity of lifelong anploynent axi.t. nainly In •"^"J'^'" » 

developed only in the twentieth century, nay not be jonuch wr.l a. 

older sen. 

- - J ^^,4^^ mTm vmll known in the West (c-B** 

Some negative aspect, of Japane..e education J^^^ a^,iity in higher 

of exsmlnation stress. 

In contemporary Japane.e .ocial .tudie. *«'^°S!::iei"'*IS7J)°°'A^'tS! w" 
. power. haS been portrayed a. the peace P«>«« "i^^i, ^^re^^J^^ 

It .hould b. noted th.t in th. »••«« ■'"•^'SrUir^^UnUft^^^^^^^ h«,c. 
the itudKiti w.r. to young too young " '^«Ji!*'"J„r'dlr«t .«,.rl«ce 
the high value they put on pe.ce ws not leerned through flireci eip 

vlth the horror of war. 

The Pot.d«n .gre».«.t .Igned by th. «e.t.Tn power. »d the 2y°« 

Sev^l^ent of denocratic idea." (quoted in ofpenhein. 1977. p. 17). 

The tern conflict i. u.ed her. In the »ener.l .en.^^^^^ rdroro^i^^'i;. -irir' 
of .ociaL-SSJJ^ion.) and "^ij-^J.^f i;»\f9/7j'j: "oo"i«-2rJ if the 
violent war and revolution. See Niel.en J^^''^"' ° J, ' 
lue^ture on the Inportanc. of conflict for political life. 

%u-«i. nf thm lA-vear-old. in the F.R.Q. .trongly agreed with 
, Pifty-aeven pcifbent of the J" _ „herea« in the United States 

the .tatenent about wonen running for office wherea. in ine y 
only 27Z .trongly andoried thi. .tatenent. 



r«.Mrch: _.„,,eh«i to confir. our finding! concrnlng 

■ «!«• .«. to b. . MUtlwly r.c.« ,).«o.«.<«. (P- ») 
,.r further di.c».ton of th... ..rli« Cr«n .t»li... .« OpP«h.lB 
(1977) Bonograph. 

« «uid be. for " rn:^o;«sLt. t.nd»cy 

•cho". .r. «..t likely to h.». th. .boy. ch.r.ct.rl.tU.. 

Th. concision that «'-"i->.;ri^^^^^^ 

With German itudiei in the aarly "60 ■ whxcn « Merritt. Flerlage 

:sniStr(!meri« riU^»ri::s;,rt'»in« to..re opti^.. 

abo\»t the effecti of curriculum reform. 

Wn. .pouae of an American "P^--^^^^^ S/^n''/ 

G.D.R.. wks the firat Aaericjn given P«™JjJJJ^^J° „j generalixing from 

polytechnical center. She admit, to the uniformity of 
limited observations, but relies neavxxy ou 
East Gezi&^n education. 

Ih. toport.tion of H.rxl.t-l«.l=l.t td.olop J"J.:ii'iSirmriJ5.n. 

= '^^^j^"^'>^\^rJirij. thi. ^ 

Th. .od.l. of .ocUlI.t b.h.vlor Tl S"o iUT.Lg 

■ to th. «t«t th.t th.y colndd. i„ for ord.r, for 

,ol.ly to .ocUlUt ld.ology. for !»■"»" * fJr pr...rvlM th. 

th«; '-rihrir.?^^^^^^ 
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31. 

32. 
33. 



of .chool. wd clM.rooM veil the Phy-ic-l/o'"' , 

..fc*r«ct«r of knowledge about society '^"^—'^^^ ,.i.tionihip» underlying 
^^U. Idverd. (1980) -^-g'/^^',;; JhTucW r-1 deci.ion 

dielogue. <i'J?^,$;jX:choot c^^^ Willi. (1981) 

•kklng power given to -t"?""^ J" 51™! curriculum Implicitly leade 

So.. «.r. «.ditl<».lly on»t.^: -»^t I ,„„. „ .a.nc. 

th.r.i l.ctur.r .«d controlLr of th. cU..). 

X.t.m.tlon.1 rtght, i. jnoth.. topic „oo.« »hlch portion, of, 

coalition .gB>a» "Ig" >» ««»«loi>««' 

con.id.r.a V"nrint"»fi?i:ir«r««i; If ««X"t.l 

- tl» focuJ or tHi paper upon o^*''^ ^portence of middle child- . 

.?ion of the mplricel '•■**"5„*;"!;'*ait5nr" • variety of value issues, 
hood and Pre-adolescence for^catlon^reljtlng ^^^^ ^^.'''^'".h 

especially tho^e concerning human r^nts aiw , pe»rs to be one in which. 
;2Sns. The period from -^out .even *°/,^J;*^''*SJ*point of view of other, 
children have the ability to take the ^''■J'"; „.eds' for conformity) to 
tat i-ve not yet become ^^^J*^"" ^^^J^j'^NStfTorney. 1980 for a re- 
those who are not »^^S'JJe^a*onhi. P*iod (ages ten to twelve) 

view of this research.) 5**'."!° ^ the classroom appears to be 

the presentation of develop their own values as well 

•apeJlaUy useful /,«*VJwi« ori^ufs «^ng their cont-nporarles . 
•ncouraging tolerance for a piuraix«n « 
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